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ABSTRACT 

This is an interis report on the first year of a 
five-year Spanish/English, bilingual/biculture.1 education progras in 
Puebloy Colorado* for grades K*<»* The progras is based on the presise 
that realistic language instruction begins with an assesssent of each 
student's oral proficiency in both languages. The teacher should then 
develop this proficiency* before reading instruction begins* to 
bridge the gap between the inforsal spoken language of the child's 
hose and the forsal language of school. To do this* teachers sust 
understand the process of language learning* the differences between 
oral and written language* and language varieties and functions. The 
"Gloria and David Oral Language Assesssent: Spanish/English fersion** 
was adainistered to deter sine oral language dosinance and to profile 
each student's language skills for use as a basis for individualized 
instruction. The report includes statistics on progras enrollsent; 
language assesssent saterials and data; outlines of inservice 
workshops; an evaluation of the progras to date; and recossendations 
for instruction* developsent of objectives* relative esphasis on the 
first and second languages* cossunity involvesent* progras 
coordination* and staff needs. (CK) 
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CORRECTION 



Vag* 3S« paragraph 3. 

Reference to the Stanford Achievement Test having been 
•dainiatered to pupila in the bilingual program is incorrect. 
This test vaa given within the district at second grade level 
and above. Kindergarten pupils were not involved. 
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OVERVIEW OF THE PROGRAM 



Putblo School Dlatrlct 60 is currently ia^leeientlng the first year 
of a flvc-ycar blllnguAl/blcuXtural elenentary echool program. Funds 
from the U.S. Office of Education ESEA Title VII, ESAA Title VII, and 
School Dlitrlct bO support the program, which Involves 13 of the 29 
eleacntary schools In the district and nearly 700 pupils. it»e 13 schools 
are schools which have a Title I qualification. They were selected for 
participation on the basis of (1) the desire of the school to l^leaent 
a blllngual/blcultural program, (2) a high percentage of Spanlsh-sumaasd 
students In the school (ranging from 57-96 p.»rcent), and (3) the desire 
of Che cowBunlty for a blllngual/blcultural program In the school. 

Pupils Involved In the first year nf operation are kindergarten 
pupils. The five-year plan will extend through grade four In each of 
the 13 schocs. In addition, the program includes this year first grade 
pupils at two schools which were funded to Implement bilingual kinder- 
garten programs last year. AAso Head Start pupils at two schools which 
have been providing dally bilingual education activities on an unofficial 
basis are involved in a Bilingual Unkage program. All students at 
these grade levels are Included in the program unless parents request 
that their child not participate. At most of the schools there are two 
kindergarten classes with approximately 20-30 pupils each. These classes 
meet In morning or afternoon sessions with the same teachers serving both 
classes. A list of the participating schools and the enrollment Is showr. 
In Appendix A. 

Staffing for the classroom consists of: (1) an Rngllsh-sp-iaklng 
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(auaullngual) Ci!acher» who in most caieit was already placed in tha project 
school aa the kindergarten teacher in a more traditional* single- teacher 
situation; (2) « newly placed teacher ^o is bilingual in Spanish and 
English; (3) a newly placed bilingual teacher aide. Principals at the 
project schools have been closely involved in program planning and 
impleaentation* 

The Bilingual Program is coordinated by a Project Director* classi- 
fied as a Bilingual Specialist* from the District 60 Office. The Specialist 
provides technical assistance to the teachers and aides in the classrooms 
and to the principals who administer the programs in the schools. 

The Bilingual Specialist is assisted by a secretary, and plans are 
underway to provide another professional to the Bilingual office. 

Puablo has a population of 97,453 (1970), with 118,238 in the greater 
me iropolltan area. The Spanish-sumamed population conprises 31.5 percent 
of the population within the city proper. 

Cotsmunity recoBstendations for a bilingual/bicultural (Spanish/English) 
Iirogram provided impetus for developing the program. In addition, data 
from district*vlde testing indicated academic achievement for Spanish-^ 
sumamed pupils which was consistently lower than district averages. 

' Application for funding for bilingual education has been made several 
tines and small programs were implemented in several schools prior to the 
current program which began this year. 

Program Goals 

The needs to be met by the project are stated as follows in 
the funding proposal: 
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U Thm children to bt Mrvtd by tht projtct h«v« a 
ntcd CO develop eeadeaic eUlli, eepeelelly la 
the eree oC languege-releted eetlvlelee vhleh 
«ote nearly reflect the poteatlel of these 
children* 

2. The children to be nerved by the protren have e 
need to develop e sore iMenlngful* identifiable • 
and enhanced aelf-iuse. 

The tvo major goala of the program are: 

1. To develop the atudenta* ftdl potentUl for eueeeae 
in school and aoelety through a bilingual /bicultural 
approach to education. 

2. To raise the level of awareness on the part 
of the atudenta, staff, and eoamurlty as to 
the iB«»ortance of utilising the total resources 
available for the education process* 

Strong emphasis is placed on an oral language approach in 
Spaaiah and English and on individualised instruction. Parent- 
community involvement and partieipatioo ia also a major emphaaia 
ia program goals. 



Program Assistance 

The Xostitute for Cultural Pluralism is contracted to provide 

the Pueblo Bilingual Education Program with the £ollowiag activities: 

1. Pour four-day inservice workshops during the 
academic year. 



The Institute for Cultural Pluralism in the School of Education 
at San Diego State University carries out program development and 
evaluation activities in multicultural education and administers the 
graduate program leading to a Hester's Degree and a Specialist Credential 
in Bllinsttal/Cross-Cultural Education for the School of Education. In 
addition the Institute provides technical assistance to the U.S. Office 
of Education ouxd to U*S. Office of Education funded programs in the area 
of Bilingual /Crnsft-Caltural Education. 
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2. Oral languftga tcatins (praCctt and pottCcst) 
of all the children anrolltd in tha bilinsuaX 
protrM* 

9. Analyaia of laoguata aanplaa on an individual 
pupil baaia for tha prataat* and aaaiatanca 
vith tha analyaia of tha oral languaga aasplaa 
for tha poattaat. 

4. ClaaarooB vititatlona for tha purpoaa of 
providing on-aita aaaiatanca to tha bilingual 
aducation peraonnel» and reinforcing laaming 
introduced in vorkahopa. 

5. Evaluation of tha bilingual prograa* 



ORAL LANGUAGE ASSESSKINT 



Ratlontle 

Tti« pMiagc of tht Blllniu«I Education Act cf is^e f:.r*j<.i i::*rL- 
tlon on tht «duc«tlon o£ the culturAlly and iitifrui*: tifftm-: 
child. Activity in this field of education over th« p4^t ttc-4>£« i*m 
resulted in full docuaentation of the lack of educ&ilox*&l iktrlft'Viftc&s 
by ttlnority groups aiui overvhelsint agreesMnt that :>sig-.ia^ a w:?? 
factor vhich influences the lower achieve»eat level* rf ti>t rilt*r*i;» 
and linguistically different child. There are, hoirever, t^ftres.: 
schools of thought as to the nature of the laxxfua^e cf the Ki^cr:.!? 
child and thua differing views on hov to deal vith that , itrpitft 

Explanetiona, like those of Jensen^, have ibecsi pvt fc^svari f?^{2*4t' 
ing that t&inority groups are naturally inferior. Propacieru cf ii«t 
"deficit poaition" advance the theory that the latifi*a|:fe :f 
child is deficient and that his linguistic capacity it : rtftsui : 
and productivity Is not as advanced as that of a cfeiltS fras rt* si^t 
class, aainstvesB population. The trend today, howe-virr, it tri«i^i 
accepting the "difference poaition" outlined by Villiaoi*. vt^t i^fnes 
that alnority children do have cooparably advancec It 



Arthur R. Jensen, "How Much Can We Boost aai 5.i?»:U4'.i: 

Aehieveaent?", Harvard Education Review . 39 (I9i>9, tt. . 

'^Federlck WilUaaa, Ed., Language and Poverty: yer»;»«:t;t^t^« 
on a Theae (Chicago: Markhas Publishing Co.. 15*:;, 
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but thMi tht lADgvuigtt that thity tpvuk if different In &«n>' c«t«i fron 
th«t of the tMlfi«tr<AB population. Xatwircnt lo the ccceptaoce of tli« 
"difference position" le the realisation that children fro« ainority 
groups have different educational needs fro9 those of children in the 
taainstreaa culture and that these needs should be atet. 

Recent court decisions^ acknovledge the specialised needs of minority 
children through rulings which specify that **equal educational opportunity** 
for children of non-English speaking backgromds SMSt Include Instruction 
in their native language. These court deci«ions and othvr related civil 
rights Investigations have brought hillnsual education into aorc serious 
consideration by national, state and local authorities. Stits as well 
as federal funds sre now available for new prograss through the paasage 
of legislation to support bilingual education. 

The Majority of bilingual prograas now operating provide for instruc- 
tion in Spanish and English. A nusber of prograaa have been started In 
Native Aasrlcan languages, French, Chinese, Portuguese, Jspsnsse, and 
Tagalog. These programs provide instruction in English and another lan- 
guage in a variety of coobinatlons, such as: 

1. Initially providing all instruction in the Isngusge other 
than English. 

2. Spending a fixed nuaber of hours each day using each language. 

3. Coablnlng both languages within a given lesson. 

In designing their curricula, sany districts seltct one of these aodtls 



hlnited States v. Texaa (1972); Sema v. Portales Mmicipal Schools 
(1974); Uu V. Hichol^ (197A); Aspire v. Bosrd of Education of the City 
of New York (1973). 

II 



to mmt the n«^dM of tiw school before det«n&lnlng the languags titttdit 
oC the studttntn. A» a result, too little attention has been given either 
to the degree of oral language developaent in either language* or to the 
relationship of the two lan^.u^gee for each pupil who begins bilingual 
instruction. 

Noraal children, when they enter school, have already ouistcred ^he 
language systen of theiv hoates* This neans that they have Internalised 
the phonological and morphological characterietica as well as the lexicon 
and structural features of that language. The problem* which a child 
encounter* in school are often determined by the degree to which his 
language system differs from the formal language of the school. 

Traditional instructional practices fail to acknowledge the oral 
language systcPis which children bring to school by presenting the decod- 
ing phase of initial reading instruction in the language being taught 
before adeq«iate oral language development in the formal spoken language 
of the school occurs. Children cannot benefit from this sequence of 
instruction because oral language proficiency is a prerequisite to 
mastering decoding skills. While the difference in the informal language 
of tne home and the formal language of the school may be quite tignif leant 
fcr the monolingual speaker, for the child from another language back- 
ground, it can be the cause of traumatic experiences in school, resulting 
in delays In achievement and even failure. 

In order to bridge the gap between the informal spoken language of 
the child** homr ind the formal language of the school, teacher* BM*t 
be more knowledgeable about the nature of Icxnguage and how language Is 
learned — at home and In the scticol, as a first language and a* a second 
language. Teachersi must ba aware of how language function* on different 

ERIC 1 2 
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occ4i«lunfat and how it vurieti tu rc'floct local and regional dialects* Pre* 
iitfrvlvtt «iiU Iniervlct? programs ah well as curriculum planning and tsaterittlii 
d<v«lupmt!nt need tu Include thiti important bailc knowledge area. 

Secondly, educatorn muett brcone aware of the dlffcrcncei between oral 
and written language. These differences are particularly great in English. 
For axamplj, moat native apeakcra of English know certain "rules" of usnge 
such as adding ^ or -es to a noun to fora the plural. This rule li^ 
applicable, to written English. It is useful in learning to apell or 
write. However, in apoken, or oral English many noun plurals end in a 
-_g sound; for exanple, boys , bags , dresses , tables , chairs . While these 
basic and regular characteristics are used without hesitation in every- 
day speech, training ia needed to bring teachers to a conscious knowledge 
of these differences between oral and written language which affect almost 
every phase of language arts instruction. 

If teachers are in fact going to develop pupils* oral language pro- 
ficiency before introducing reading instruction in the language to ue 
taught, they must acquire skills and methods for determining oral language 
proficiency on an Individualized basis. In this way each pupil can re- 
ceive instruction at whateve^^ level he needs. Lessons can be prescribed 
for the specific phonological and graanatical features which language 
assessment shows that he does not use. Initial language assessment will 
also provide a basis for measuring pupil progress throughout the year. 

These considerations apply in any schoolroom. As mentioned above, 
even monolingual children will have a broad range of variance in their 
spoken language from the formal language system of the instructional 
program. For the bilingual, bldialectal, or bicultural child, these 
differences can be quite dramatic. He faces the possibility of bilingual 

ERIC ^ 
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interference in sptaking two languages fairly cosfortably; that ls» he 
nay experience confusion between apeclfic eounde or structurea In the two. 
He elao aay come fron a background in which there are two languages but 
he My not have proficiency in both, or in either of the languages. Too 
often in bilingual education prograns assumptions are nade about pupils* 
language ability because of their sumaass or because they speak heavily 
accented English. In order to provide realistic language Instruction for 
children, it is necessary to deteraine their oral language doninance, cos- 
prehension and internalised linguistic structures on an individualised basis. 



Deacrlptlon of the Instrument 

In order to provide a diagnostic analysis for individual students 
in the Pueblo Bilingual Education program, the Gloria and David Oral 
Lsnguage Assessment i Spanish/English Version was given to each pupil in 
the program.^ This assessment is a sentence repetition task. It is in- 
dividually administered through the use of a specially designed machine 
(Sentinel 16 by UBelle) which uses a filmstrip cartridge illustrating 
the activities of two children, Gloria and David, while a model voice 
provides sentences related to each illustration. The student hears tha 
model through a headset and is to repeat each sentence as he hears it. 
The model sentences are permanently recorded with a time lapse between 



The Gloria and David Oral Language Assessoent was developed by 
Language Arts, Inc. Austin, Texas. The Institute for Cultural Plurallsn 
has conducted over a period of several years studies about the use and 
reliability of the instruaent. These have been carried out with the 
assistance of Teacher Corps, U.S. Office of Education. 
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oach one. As the pupil repeats Into a microphone* his performance la 
recorded on tape. The recording tine Is nine minutes. 

IWo versions of the assessment are available. The Spanish/English 
version contains 25 sentences in each language. A list of these sentences 
Is shotm In Appendix C. The English version contains 40 sentences. These 
aaseasoents were orglnally developed as mastery tests for units in the 
Instructional packages which utilise this equipment. The Gloria and David 
Beglnnlns En&llsh Series and The Gloria and David Beginning Spanish Series . 
Content analysis showed that these tests had enough items for evaluating 
Spanish and English oral language within specified limitations. 

Vlhlle the instrument is coosionly used with pupils at the K-2 levels. 
It has been used effectively with pupils In Junior high school, especially 
when the pupil's proficiency in one of the languages on the bilingual 
version is relatively unknown. 

A major advantage of repetition is that features of particular 
Interest to the teacher are already known to be In the assessment instru- 
ment. Analysis Is more efficient than searching a record of free speech 
for a possible chance use of a certain phoneme or syntactical situation. 
(See Referenc«ss for work by Barats on repetition.) Use of the audio- 
visual equipment provides two advantages in that the stimulus provided 
to the pupil is standardized, and there is little effect of interaction 
with the examiner. Most pupils enjoy the idea of wearing the headset 
and making a recording, and the illustrations serve to keep their 
attention on the task. The cassette recording is useful in that it can 
be listened to as many times as needed and oral language analysis can 
be made in private, as opposed to tests where scoring is done or notes 

ERIC 
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are made while the evaluator must give soae of his attention to interacting 
with the student* 

Reliability of the Assessment 

Special application of the aaaesaaent to "language different'* 
pupils (ethnic background or socioeconomic level-influenced language 
differences) was examined by Natalicio and Williams (1971)^. A group 
of 15 experts in child language and social dialects evaluated 10 Black 
language samples of the Gloria and David Oral Language Aasessnenc (grades 
K-2, San Antonio, Texas). A separate group evaluated 10 Mexican Aasrican 
samples of the bilingual test. A seven-point semantic differential scale 
waa uaed for evaluation of language dominance, comprehension, production, 
phonology, intonation, inflection, syntax , language pathologies and 
predictions of reading achievement. Experts were also asked to indicate 
specific features which supported the ratings made. Coefficients of 
congruence of the scale ratings indicated high reliability (.90 to 1.0) 



Natalicio, Diana S. and Frederick Williams. Repetition as an Oral 
Langttage Asaessoent Technique . Center for Cosmiunication Research* The 
University of Texas at Austin, 1971. Also availably Educational Research 
Information Clearinghouse (ERIC). 

Natalicio, Diana S. and Frederick Williams. '*What Character la tics 
Can Experts Reliably Evaluate in the Speech of Black and Mexican American 
Children?" Tesol Quarterly . Vol. 6, No. 2, June, 1972. 

2 

These terms in regard to this study are defined as follovs: pro-" 
duction— the overall language performance, including phonology, inflec- 
tion, syntax, intonation; phonology— the use of the sounds which make 
up a given language; intonation — the pattern of pitch or stress with 
which a sente«ice Is pronounced; inflection—adding to or altering a word 
to indicate grammatical function, i.e. adding "s" to indicate plural; 
syntax— the way words are coiid>ined to form phrases and sentences. 



ERIC 1»» 
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In aost areas, Btoderate reliability (.80 to .90) in 3 areas in the Black 
language study, and low reliability in the areas, of intonation, pathologies 
and reading achievement for both groups. (The last two iteofi were yes-no 
questions, rather than seven-point scales.) These coefficients are shown 
in Appendix B. Also specific features of language performance used to 
make the ratings showed a high degree of consistency. 

Although the statistics referred to above are basically measures 
of reliability, certain additional evidence suggests that this reliability 
also indicates validity of the test instrument within the »cope of the 
language forms elicited by the Gloria and David Oral Language Assessment. 
The high reliability statistics on 11 of the 13 language areas which were 
rated indicates almost perfect agreement in evaluations of each child's 
ability in each area relative to his ability In the other areas. Since 
the raters in this case are indeed experts, such high agreement among 
ratings indicates validity. Furthermore, examination of the mean ratings 
assigned on each scale to each child shows that the ratings were highly 
differentiated within each child's performance and between children. 
That is, there was no apparent tendency to rate a given child's perform-- 
ance as about the same for all scales or to rate all of the children 
similarly. Thus, high agreement among experts on highly differentiating 
ratings is interpreted as ar: indication of validity. 

A further indication of validity of the instrument comes from 
agreement among the experts regarding the aspects of the children's 
responses which supported the rat:.ngs they were assigned. Tabulations 
of specific aspects of performance which influenced scale ratings for 
a given child indicated that in those areas which provided high reli- 
ability among evaluators, there was additionally a high degree of 

er|c 



consistency in tenw of eleaentt of perforajuncc used to D«ke the scaled 
JudpMnts. Those scales which were not highly reliable also were accom- 
panied by a lack of consistency in supporting conaients. 

the results of this research suggested that those aspects of oral 



language psrformance which show high reliabilities aaong Independent 
expert evaluators are those aspects which might successfully be eaplcyed 
as the basis for training teachers in naking oral language evaluations 
which could then be used for purposes of prescription for their own 
pupils. 

Prescriptive Analysis of the Assessment 

content analysis of the two tests shows that all phoneaes of Spanish 
and all phonenes of English* except /f* y» Sf/» are represented it the 
sentences. Many diphthongs occur » and vowel and consonant phoneaes occur 
in a good variety of cotobinations. Consonants occur pre^vocalically* 
intervocalically and postvocalically; vowels occur in stressed and un-> 
stressed positions. Verbs are all in the third person, present tense. 
Pronouns* plurals and possessives are represented, and nost features are 
repeated often enough for valid observation of performance. 

Numerical scores are not derived from the assessment. Instead* an 
individualised language profile is provided for each pupil. Using a 
checksheet of the sentences which the model says, the evaluator builds 
a transcription of the student's performance* marking out words or parts 
of words which the student omitted and writing in any substituted sounds 
or words above the sentence. Analysis of Che performance indicates 
graautical features and specific sounds which the student does not 
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handle well. In £ddltion, the language profile %rlll indicat«i language 
dominance » and coaprehenslon in each language. 

Procedures 

IWo Inatltute for Cultural Plurallasi staff nembera made recording? 
of each pupil In the program using the Sentinel 16 described above. 
These were made during a tvo-week period approximately one month after 
the beginning of the school year. The two examiners worked at separate 
schools with three sets of testing equipment each. The equipment was 
mmt up in each school building on the afternoon before the assessments 
were made. A separate room was designated for the testing — an empty 
classroom, atoreroom or conference room» and pupils were brought from 
the classroom by the teacher aide in groups of five of six. Instructions 
were given to the pupils twice. The examiner apent a few minutes in the 
classrooBi with the class as a whole and explained the task to the entire 
group. The Instructions were given again as each pupil was seated at 
the testing equipment. Also, the initial part of each performance was 
monitored through headphones for a further check that the student had 
understood the task. If the pupil was not repeating at all, the sequence 
was stopped for further discussion with him. In a few cases, a pupil 
did not want to participate. If several requests by both the examiner 
and the aide or teacher brought the same response, he was allowed to 
return to the classroom. 

Pupils tested were: all pupils who %rere enrolled with parent per- 
mission in the program in the two kindergarten classes (morning and 
afternoon) at each of the 13 program schools and in the two first grade 

ERIC 
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clMnes at Eastwood and Fulton Heights. Also pupils ' the H«ad Start 

Linkage Prograa and Preachool puplla at two tchools (Fountain and Irving) 
vera taatad while the equlpnent waa at these achools. The nunber of 
puplla tested was as follows: 

Total Total Total Hon- Total 
Enrollnent Abaent Participating* Tested 

Title VII Program 702 26 9 670 

Head Start and Preachool 83 6 15 62 

785 32 24 732 

Oral Language Assessment Data 

The aajor goal of the Oral Language Asaesaaent waa the individual 
student profiles which the teacher received. These consisted of the 
checksheet described above and a one-page profile of the Inforoiation 
shown on the checksheet. Copies of these are displayed In Appendix C. 

In addition each teas of teachers received a booklet of charts 
which Hated features which occurred aoat often on the student profiles. 
Each student's naae was listed on the chart and an 'V Interaecting the 
coluan for a specific sound or graoaatical characteristic indicated that 
the pupil needed Inatruction in thia language area. Since anall group* 
individualised instruction Is a part of the program, these charts are 
designed to help in planning language inatruction. Copies of theae 



*Puplls who were brought to the testing situation, but after aeveral 
requests did not want to perform the task. 
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forms are shown In Appendix D. A key accoapanylng each booklet referred 
to MiterUl prettnted in workshop aeetlngt oo contrattlve analysis of 
Spanish and English.^ 

Teachers also received the pupils* cassette recordings. Sessions 
In the third workshop will utlllxe soae of these cassettes to train 
teachers to analyse oral language perfomance in preparation for evalu- 
ations which they will perform. Appendix E lists pupils* dominance by 
school. Examination of the instructional profile charts indicates that 
most pupils tested were English dominant with many Instances of phono- 
logical or graanatical substitutions which are examples of Spanish inter- 
ference — that is, Spanish language Influences on the speaking of English. 

Evaluation Ratings- Sample of ?.00 Kindergarten Pupils 

In order to get more descriptive information on the pupils involved 
in the program, a sample of 100 kindergarten pupils was submitted to 
additional analysis. Tapes were selected at random from each school, 
with the number selected from each school determined by the kindergarten 
enrollment in the school in proportion to the total kindergarten enroll- 
ment in the program. 

The cassette tapes were evaluated using the seven-point semantic 



'^It should be noted that the class charts focus on English featur«£S 
only, due to the wide range of ability in Spanish, with many pupils at 
a very limited level of production, teachers were encoursged to go directly 
to the data sheets snd the cassette recording themselves to find out how 
much Spanish the pupil did know, rather than listing features he did not 
know. 
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dlffcrentUl scale which hid been uaed in the Natal icio-Vllliams study 
(1971) described above. Characteristics evaluated «rere those used in 
that research with intonation oaltted because of the low reliability 
estlaates for this feature. Otoe nore area was evaluated in English 
than in Spanish — inflection. One iten fron the questionnaire is shown 
below: 



A. How would you rate this child's overall mastery 
of the phonology of Spanish? 

Good : : : : : : 8«d 

B. On which particular aspects of this child's perfonuoce 
did you base the above rating? 



Aspect Aa in ; 



Aspect A» in; 



Ratings were made by two evaluators. These two evaluators initially 
performed evaluations of 20 duplicate language tapes In order to compare 
their ratings. 

Tallies of the ratings are shown In Table 1. Each row In the table 
reflects 100% and is to be interpreted separately fron every other row. 
For example, Spanish Production shows 45X of the pupils at the lowest 
rating; 34X are at the next lowest rating ("6" on the scale); 7% are at 
the next higher level, and 1% is at the aiddle rating. Above the middle 
rating in the "good" range are 8Xt IZ and 3X. 

Examination of all ratings shows that pupils* performance is higher 
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PUEBLO BZLIM6UAL SDUCATXOH PROGRAM: 
tML LAMGUAOE ASSESSMENT SEMANTIC 
DIFFERENTIAL EVALUATION RATINGS 
OF 100 KINDERGARTEN PUPILS » 
OCTOBER, 1974 



Uatuai* Charaettristlet Fnqutaey of Sealtd BAtinga 





Bi^LL 


6 1 


-11 


« 1 


3 1 


2 1 


I 




53S 


34X 


07X 


OIX 


OXX 


OIX 


02X 


Spanish CoipMlitiitloci 


48X 


36X 


081 


OIX 


03X 


OIX 


02X 


Sptalih Produeeioo^ 


4SS 


34X 


07X 


OIX 


08X 


OIX 


03X 


Spanlth Phoiielogjr 


2U 


m 


17X 


23X 


20X 


03X 


02X 


Spttlth Syntax 




24X 


07X 


OIX 


03X 


02X 


02X 



bgllab De^^aaet 


OX 


OX 


OX 


07X 


14X 


37X 


42X 


Basliah CenprtlM&tiea 


OX 


OX 


OX 


02X 


09X 


15X 


74X 


GDtllsb Production 


OX 


OX 


oa 


05X 


I7X 


43X 


33X 


Bngllih Phonology 


OX 


OIX 


07X 


07X 


2XX 


41X 


22X 


ftiglith Znfloetlon 


OIX 


02X 


02X 


lot 


13X 


24X 


48X 


bigllah Syntax 


OX 


02X 


03X 


03X 


17X 


26X 


48X 



Sao paga U for diacttiaion of araaa ratod* 
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in Engiiih th*n In Sp«ni«h. Vlthia each :*r.|u*g€ gtz^^i . Lzg.-.i*. ;.^a« 
prehtntlon is th« highest. Thit ig not iuf.rising tr.e: it t;^.tf ' 

garttn age levtl would h*ve high coipf«hea»iTO *bic it^t iMir ?r:c^:iii 
would not bt *» fully devtlop«d. Th« fAc: tut Ltfrl^tr rtiWE: 1 t^.M 
lower MtlngB than the other Englith areas relttrtut i^tJ rrMtLin 
rccaivad froa the individual student profile* incic^tiri aEi? 5:42 i*^ 
phonological Influences. 

Tha ratings in Phonology for the Spanish are* srt :f ir:tr«t Cji 
Vlhile the othar areas are consistently cm the ^ov sice ti :*« seal*, 
Phonology ratings show a higher profile, with 23? «t tt»« aiaiU jitiij 
and 20Z at the next higher rating. T^iis would iocic^tf rto.: zi 
pt'pils who are not bilingual are faalliar e»ough witt :t»e t^:At.i :* 
Spanish to produce thea to sooe extent. <.*ithout be;.tig aiU :: r*?*^: 
full sentences or to produce comr^lex syntax. 

Discussicr. 

It can be generalized fross this study thst trit >it.ju.:B: *jiar.:irt 
children in the current bilingual prograJt ir Fuetlc t£vt rtirl? l:-iz 
the Spanish language as a aeans of co»DunltatlPti soc vtt rTf : .-f^r^f 
of Spanish are there in terms of affecting Erglis^ le^.^^^t ^if* t:t>i 
therefore affecting the potential for success ir lU tritiitir^txl i.:«cc:- 
roott. 

The Pueblo Bilingual Education Prograa is ittei :^t itt litf.u:;: 
strengths and needs of the children In the progrstt ^tttra.:^: t < liii 
dualized oral language assessnent. The prograo- ea?>M.{^ist i 'jo;: rvHastes.z 
of self concept, IndlvldualUid Instructior. ar-c ir. t er.t i irtl Ifcri^ti^ 
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devclupt&vnt in both Spanish and Fnglish, ^n additional erph«sis i% a 
utroDR pari^nt^cocmunity mvolveiDent and recognition cf the hoze and 
co«nunity of the children as significant learning environments. The 
individualized aiisiessment should foster achievement cf these gctls in 
a meaningful way. 



ERIC 



XNSERVXCE TRAINING 



Workihop I 

Thm titBt workshop vm held prior to tht btginniot of th« school 
ytsr (Autust 23-27 » 1974). Sloes mch of chs stsff for ths program 
MS osvly hlrsd tspsclslly for ths blllnsusl clsssss» It provldsd. In 
addition to ths trsioiog, ths opportunity for Msbsro of ths school 
tssM (aonolingusl tsschsr, hilingusl tsschsr» tssehsr aids, and principal) 
to asst sach othsr and gst acquaintsd. Sines ths workshop days wars 
not part of ths school calsndsr, psrticipation was on a voluntary basis 
for tsachsrs and aidss, with ths district psying for ths tisM involvsd. 
Psrticipants included stsff snd principals froa ths 13 schools in ths 
prograa, as wall as SO-60 othsr participants. Thsss wsrst Isnguags 
and curricttluB spscialists( staff froa Uaad Start Bilingual Linkage 
prograas, froa othsr schools in ths district snd in Colorsdo Springs; 
colltgs studsnts; psrsnts froa soas of ths schools in ths prograa; and 
District 60 csntral adainistratlon staff. Ths workshop ast for four 
days snd sstsnsion crsdit wss availabls froa thrse institutions. 

Ths objsctivss of ths workshop ars shown bslow. They srs psrt of 
ths tsschsr training aodsl dsvelopsd for Tsscher Corps (U.S. Offics of 
Education) by ths Instituts for Cultural Pluralisa. This aodsl — 
Coasunity, Reae, Cultursl Awsrsnsss and Languags Training (CHCALT) — is 
being iiplsasntsd by ths Instituts st Ssn Disgo Stats University as the 
•ilingual/Cross-Cultural Spscialist Crsdsntial prograa, with a Mastsr*s 
dsgrss option. 
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Workshop Outline 



SctaioQ A: Phllotophlcal tekground 

To provUt p«rtlclp«nt« with « aulti-di«clpXln«ry thttorttlcal 
fraatvork for uttdtrstaodlng the dyn«aic!> of culturt in g«n«r*l. 

Activities: 

Prttttntttiofit on culturt froa the pcripcetlvtt of anthropology* 
■oclology, psychology » «etthttles» linguistics and history and 
on factors which dttarmina tha davtlopawnt of dlfftrant cultural 
behaviors, hallafs, and faallngs. 



Session B: Soclocultural Avareness 
(^jectlve: 

To provide school personnel In the bilingual prograa vltb skills 
that vlll enable then to participate In a Meaningful aanner In 
the how and coomnlty actlvltlee of their pupils In the prograa. 

Activities: 

1. Panel discussion by coaaunlty parents cn the attitudes and 
valuee vhlch are characterletlc of the Nsxlcan Aaerlcan 

people In Pueblc. 

2. Field vlelts by school teaas to the school coMinltlee. 



Session C: Oral Language and Oral Language Asseesaent 
Objectives: 

1. To provide partldpanta with an understanding of the cultural 
and coaeunlty context of children's language and the role of 
language as a aeans of coiBamlcatlon» transalttal of culture* 
and soclocultural Identification. 

2. To exaalne the linguistic Interference betveen English and 
Spanish. 

3* To exaalne an Oral Language Asseesaent technique. 
Actlvltlee: 

1. Introduction to child language and language acquisition. 
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2. Dltcustlon on the developasnt of first and second languagce. 

3. DlecuseioQ on tocial and refisnal dialcctt. 

4. K«a«|n« tion of phonolotlcal aod «orphoIo|lcal differences 
betvean Bngllah and Spanish. 

5. Discussion and daaonstracion of the oral language assessaent 
to be used in Pueblo. 

6. Exercises on analyals of oral language sanplea. 

Session D: Diagnostic and Prescriptive Strategies for Bilingual Education 
Objective: 

To exaalne Inatructlonal strategies for bilingual education. 
Activities: 

1. Individualised instruction techniques. 

2. Teas teaching. 

3. Ksnagenent and organization nethods. 

A. Language techniques in the affective donain. 
S. Bilingual teaching strategies. 

Workshop Questionnaire 

The last tvo days of the workshop were attended by 65 people. (Host 
visitors froB other schools and distrlctb were involved only in the first two 
days of aeetings.) An evaluation questionnaire was given to participants 
at the end of the last session. Responses to Items for which participants 
narked a scale indicated that participants were oore interested in practical 
techniques than in theory . IVo questions asked participants to list the 
three theoretical aspects of the prograa aoat appreciated and the three 
practical technique aapects most appreciated. Many responses listed the 

'4k, 
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•aae aspects under theory and practical technique. Because the question-* 
naire was highly open-*endedit many responses vere difficult to identify 
as relating to a particular presentation or topic* For this reason^ 
exact tallies are not shown here. A susaaary of the responses is shown 
In Appendix F. 

Attitude Questionnaire 

Parcicipants w«re given « on*-pag« pretest as they registered for 
the workshop on the first owming. Nine statenents about language and 
culcural awareness were listed and the participant was to nark his own 
response to the stateaent in one of five coluans narked: Strongly Agree, 
Agree, Undecided, Disagree, Strongly Disagree. Six of the iteas were 
stated positively; that is, they wre itetas which "strongly agreed** with 
concepts which were central to the workshop presenters* own philosophies. 
The other three were "strongly disagree** iteias. 

These ssae itetas were included in the evaluation questionnaire at 
the close of the workshop. Table 2 shows that on every item participants 
moved in the desired direction in their attitudes toward these statesents. 

Workthop II 

Evaluation coosaents fron the initial workshop provided input for 

planning the second four-day series of inservice meetings held 

Noveodier 18-22, 197A. Tvo other sources for planning were: 

1. Tltc analysis of the oral language assessaent made during the 
first Bionth of the school year. 
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2. Consultations with the project director regarding general 
needs of the program staff. 

Oa the basis of Chest observations, the following areas were iden- 
tified for the workshop presentations: 

1. Results of the oral language assessment. 

2. Self-awareness and tean coommnlcation techniques* 

3. Team teaching techniques and snail group processes. 
A. Teacher made materials. 

5. Spanish language development. 

6. Music for bilingual instruction. 

The workshop was held on four consecutive school days. Participation 
was generally limited to the members of the school teams — bilingual 
teacher, monolingual teacher* teacher aide. 

A substitute teacher was provided for each school for the four days. 
A copy of the workshop program is shown in Appendix G. 

Workshop Questionnaire 

Evaluation questionnaires were completed at the end of the last 
workshop session. Each presentation was to be evaluated in terms of 
whether It was Interesting, whether it was helpful and whether it would 
quickly enter Into the participant's teaching. Presentations are listed 
in Table 3 in the order in which they occurred in the workshop. 

Tallies were made within four groups: bilingual teacher, monolingual 
teacher, teacher aide, and miscellaneous (observers and identification 
unmarked). Some differences among groups can be observed. Teacher aides 
tended to respond. In genera], more positively than both groups of teachers, 

2i) 
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Table 3 

PUEBLO BILINGUAL EDUCATION PROGRAM: EVALUATION 
OF INDIVIDUAL PRESENTATIONS BY PARTICIPANTS 
IN ZNSERVICE WORKSHOP II, NOVEMBER, 1974 



PrMsntAtlon 



Ittm 



Riipongt Frtquwcy 
BIL HON AIDE MISC 



OKAL LAKCUACE 


Very Interesting 


1 


8 


12 


7 


ASSESSMENT DATA 


Interesting 


8 


5 


3 


2 




Uninteresting 








1 




Very hslpXul 


4 


7 


10 


7 




Helpful 


3 


4 


2 






Not helpful 


2 


2 




1 




Quickly enter ny teaching 


5 


7 


9 


s 




Probably enter ay teaching 


3 


3 


3 


3 




Probably not enter ny teaching 




2 




2 


BCMAM lEUTIONS & 


Very Interesting 


10 


13 


14 


9 


COmUNICATICm, 


Intaraatlng 






2 


1 


Noivan Chaabtrs 


Uninteresting 












Very helpful 


9 


11 


11 


7 




Helpful 


1 


1 


2 


1 




Not helpful 












Quickly enter my teaching 


8 


11 


10 


7 




Probably enter ay teaching 


2 


1 


4 


3 




Probably not enter my teaching 










TEAM TEACHING & 


Very Interesting 


( 


5 


12 


6 


SMALL GROUP 


Interesting 


3 


7 


4 


4 


PROCESS, 


Uninteresting 


1 


1 






Dolorts LavXcr 


Very helpful 


3 


4 


10 


5 




Helpful 


8 


8 


4 


4 




Not helpful 


1 


1 








Quickly enter my teaching 


2 


3 


7 


3 




Probably enter my teaching 


8 


8 


6 


6 




Probably not enter ay teaching 


1 


2 






LOCAL DIALECTS 


Very interesting 


3 


3 


5 


S 


OF SPANISH. 


Interesting 


5 


7 


6 


5 


Bill Mlera 


Uninteresting 


2 


3 


3 






Very helpful 


3 


2 


1 


5 




Helpful 


5 


6 


7 


3 




Not helpful 


2 


4 


2 






Quickly enter ay teaching 


2 


1 


2 


3 




Probably enter ay teaching 


5 


4 


6 


6 




Probably not enter ay teaching 


2 


6 


3 





Aides (AIDE)<-16, and Miscellaneous Participants (MISC)-IO. 
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Table 3 Continued 



Pr«s«ntatloa 



Item 



RtBponiie FrcQutncy 
BIL MON AIDE HISC 



USIMG nUSlC IN 


Very interesting 


9 


11 


1 A 
l<t 


V 


» r f TMr*tTAff 

DiLJ.mjiJAL 


Interesting 


1 


2 


1 


1 


INSTRUCTION t 


Uninteresting 










iUadb Stncher 


very helpful 


8 


9 


12 


if 

7 




Helpful 


0% 

2 


a 


1 


1 




Not helpful 












Quickly enter my teschlng 


O 


7 


g% 
9 


Q 
0 




Probably enter lay teaching 


2 


3 


2 


2 




Probably not enter toy teaching 










DEVELOPING ORAL 


Very interesting 




8 


14 


8 


UUfCUAGE MATERIAIS 


Interesting 




a 


2 


2 


& SPANISH AS 


Uninteresting 




1 






bjuvOND LANGUAGE t 


Very helpful 




7 


10 


7 


J09€ COTaOVA 


Helpful 






z 


2 




Not neipiui 




1 








Quickly enter my teaching 




o 


o 


D 




Probably enter xk^ teaching 




5 


5 


4 




Probably not enter my teaching 




1 


2 




TEACHER riADE 


Very interesting 


6 


IC 


13 


8 


nAXElUALSt 


interesting 


g 


3 


2 


2 




Unint e res t ing 












Very helpful 


o 
O 


10 


11 


7 




Hexpiui 




J 




2 




Not tieJiptui 












s^icKiy encer my ccacning 


D 


10 


7 


D 




Probably enter ny teaching 


3 


3 


4 


2 




Probably not enter ay teaching 








1 


SPANISH AS A 


Very Interesting 


1 


8 


5 


4 


SECOND LMiCUAGE^ 


Interesting 


0 






3 


um nftrtinez 


uninteresting 






1 






Very helpful 


2 


c 


O 






fieiptux 


e 


7 


4 






Noc neipcui 


JL 




1 






(<uicRiy enter my teaching 


1 


0 




> 




rropaoxy encer ny ceacnxng 


K 


O 


e 

r> 






Probably not enter sy teaching 


3 




1 




TEACHIKG LAN- 


Very interesting 


8 


12 


4 


7 


GUAGE VITH 


Interesting 


2 


1 


1 


3 


RHimw. 


Uninteresting 






1 




Maria Roaero 


Very helpful 


8 


8 


2 


6 




Helpful 


2 


4 


2 


2 




Not helpful 






1 






Quickly enter my teaching 


4 


7 


1 


5 




Probably enter «y teaching 


6 


5 


5 


5 




Probably not enter ay teaching 






1 
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and aonollngual teachers indicated that they found aone of the language 
preaentationa aore intareating than did the bilingual teachera, 

CoBBenta about each preaentation are liated in Appendix H. Coonenta 
included oany specific references to preaentationa that were well liked 
or were not relevant. Requeata for future aeaaions included: nore tine 
to aake nateriala, Spaniah language training, Mexican dance instruction » 
tapea and/or sheet music for preaentationa of aongs, nore exchange anong 
teachers in the project, and nore connunity participation in the workahop. 
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INTERIM EVALUATION OF THE PROGRAM 
Process Objectives 
Management and Comminlcatlon Processes 



The following Itens sunnarlze activities pcrforaed by the project 
staff (I.e. project director) through December, 197A. 



Communications within Project 



1. Monthly etsff aeetlngs of bilingual program staff 
have been held. These were In addition to the 
two inservlce workshops for staff in August sod 
Move8d>er. 

2. Site vlelta have been made one or aK>re tines per 
month to each achool. Additional vlsita and con- 
ferences were held In several schools where staff 
problems required special attention or other 
assistance was requested. 

3. Information meatos and copies of materials and 

bibliographies £.re regularly distributed to 
project schools. 

4. Regular meetings with Title VII Advisory Board 
atteuded by project director. 

5. Staff exchange visits between schools for some 
teachers and aides have been arranged. 



Communications within District 



1. Regular meetings held with Director or Assistant 
Director of Elementary Instruction. 

2. Information meeting held In September with District 
Specialists (curriculum, language, science, etc.) 

3. Regular planning meetings held with Community 
Liaison Advisor* 
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4. Monthly planning neecings hvld with Head Start Linkage 
ataff to coordinate their participation In bilingual 
progrwi* 

5. Ftat In InCoraatlon and planning aeaalon with District 
Superintendent, October. 

6. Attended atate funding application planning neetlng 
with non-project elementary school Principals with 
25S Spanlah-aumaned enrollment. 



CQcmunl cat ions with Community 

1. Information presentations made at each Pueblo 
conamlty center. 

2. Ket In planning session with ccHMunlty rapresentatlves 
for state bilingual education funding application. 

3. Xntervlewa held resulting In six ntwspapers articles, 
two television programs, and one Spanish language 
radio program on program goals and activities. 

4. Attended monthly meetings with Pueblo Congress of 
Hlspano Educators; participation on Special Connlttee. 

5. Attended monthly meetings with Pueblo Democratic 
Qilcano Caucas. 

6. Connmlty program presented at Hyde Park School. 

7. Community persons participated In data gathering In 
Pueblo for statewide questionnaire survey on bilingual 
education. 

8. Meetings %rlth Southern Colorado State College professors 
Involved In bilingual education and Spanish language 
Instruction. 



State and National Cownunlcatlons 

1. Hosted observation visit from Colorado Department of 
Education — visited schools and Eastwood CMmmnlty 
Center 

2. Hosted observation visit from HEV team. 
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3. Atrtndcd ne«tlng«: Colorado AsiociAtlun for Bilingual/ 
Blcultural EducaCion; Colorado Springs bilingual 
education teacherrf workshop; Quality Education 
Conference in Civil Rights, Bilingual/Bicultural Educa-> 
tlon eophasis. Southern Colorado State College; third 
annual Blllngual/Bicultural State Conference* Alaaoea; 
Title III Bilingual Innovative Program Evaluation > La 
Salle, Colorado; Colorado Association of Bilingual/ 
Bicultural Education, panel presentation. 

4. Hosted infonaatlon exchange visits from Title VIZ 
Project Directors Salt Lake City, Utah, and La Salle, 
Colorado. 

5. Participated in drafting of bilingual education bill 
for Colorado legislature. 



Management Planning 

1. Four planning neetinga held with Institute for 
Cultural Pluralism nanagenent consultant; training 
was provided in nanagcment by objectives and linear 
responsibility charting. 

2. Tlae«>Budget Matrix developed for program activities 
and objectives for the school year. 

3. Linear Responsibility chart developed for program 
activities. 



Management Process Control 



1. Teachers and principals received instruction at 
preservice workshop in management by objectives and 
linear responsibility charting. 

2. Monthly staff mss tings have been held with project 
staff; monthly site visits to project schools have 
been made with additional visits on request; regular 
memos keep staff informed on procedures. 

3. Four-day inservlce workshop in NovsiAet included 
sassions on tean planning; each school team met in 
a working session or met with another school to 
discuss planning and responsibility assignment 
procedures. 
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U. Reports requested from each school stiff »t. f ?;:t^£i.:tt 
and Mtatus of specific renponslbillty arc** ; i.e. Jii'tut 
visits to parentb. 



Product Objectives 
Status of Product Develcpaer.t 



Program objectives stated in the proposal fcr f-r.i^nt s^ra.i::t. 
by Pueblo District 60 to Title VII fall ir.tc these are&t : -z^itri. i'.i'.i. 
CoSttunlty, and Dissemination* 

Student Objectives - Bilingual Ed'jcatior. Prcfrsr ?rr::ss.l 
District 60. 

1. At the end of the kindergarten prograa:, BDt cf tat stjccit* 
will increase their knowledge of Spanish cral Itrf;^?* 
equal to one year's growth or better. 

2. At the end of the kindergarten prograa, £C1 :rjt jt^iitrti 
will increase their knowledge of English or*: :&r.g^gt 
equal to one grade equivalent or better. 

3. At the and of the kindergarten progrsst, tre stjcertj ¥..... 
»ake a statistically significant increase it tr.t:.r 

oral language skills as taeasured by ttacher-civi:?7f i 
criteria using cassette tape recordings pre anc ;:£:. 

4. At the end of the kindergarten prograa, the stwCfcrti 

nake a statistically significant xhcrease ir. tr<c*r Lrslisr 
oral language skills as OMtasured by teacher-cevelrpet 
criteria using cassette tape recordings pre ar^i ;■;{:. 

3. At the end of the kindergarten prograa, the stuttr.ts ^-.l. 
respond positively to the school enviroaaer.: &e oetf .rt; 
by increased attendance, and greater tlassrooa arc ;r:f:La 
participation. 

6, At the end of the kindergarten prograa, the etuce-rts will 
respond positively to the school, tc peers, «r*i :: ULi'itn 
as measured by a staff-developed instruaent. 

7. At the end of the first year prograa, the fctact-rit 
deffloastrate psychomotor activitieii equal tt tr.t.:: l^k 
level norms on the President's Thysi-al Fltne-s.^ it::. 
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Dltcunlon 

Spanish and English or«l l«nsu«gc ssstssasat of pupils In tht pro* 
traa v«s csrrltd out In Oetobsr» 1974* as dsserlbsd abovs. Sasslons la 
thm evo tralalog workshops la August and Hovaabtr dtalt vlth oral Ian- 
guagt eharaetarlstlcs and eontrastlve analysis of Spanish and English 
isagungt ftaturcs. Other stsslons dtalt %rlth Spanish gramar and 
vocabulary charaetarlstle of Puoblo and oral language dtvalepBsnt 
•ctlvltUi. 

Tha third irorkshop, vhlch vlll ba hold In lata January, vlll foeua 
prlaarlly on orU language analysis, as training for a posttast assess- 
■eat to be perforaed by the bilingual prograa stsff at the end of the 
school year. 

Fsychoaotor teats sad self-concept tests heva npt been given to 

date. 

Sf ff Objectives - Blllnguel Education Program Propotal, 
District 60. 

1. Teachers vlll estsbllsh the **buddy systea** of Instruction 
whereby the Ksxlean-A&erlcan atudtnt will aid the Anglo 
la Spanish and the Anglo atudent vlll aid the Mexican 
Aaerlcan la Ingllah. 

2. Teachers and teacher aides in the prograa vlll sptsk 
bgllsh and Spanish In the elassrooa. 

* Teachers will develop room displays appropriate to 
both the Mexican Aaerlcan and the Anglo cultures. 

4. Teacher aides will assise teachers In working vlth 
•tudeats on Individual bases. 

5. During the year, regular planning sessions will be held 
• Involving teachers and t&acher aides concerning teacher 

strategies, sate rials, content, and aeount of tiae used 
In laplcoentlng the various aspects of the prograa. 



3/ 



i. Ttachcri wiU vork vlth atudcntt la Cht ma of physical 
fitaaaa. 

7* T«aeliara vlll ba avara of aaeh atudaat'a pareaptlen, audltpry 
aod apaach eapabilltlaa and llslcaeloaa* 

Fvojaet ataf C vlll Ineraaaa chalv avAraaaaa and uadtratandl&g 
of tlm billagual atudanc. 

9. frojaet ataff vlll ragularly work with ragular taaehara 
la ravitvlBf tha eeaeapta of tha bUlatual ptofraa. 

10. Staff vlll ba aoeouragad to aaeura eollaga gr&duata eradlt 

ia eeuraaa ralatad to Spaaiah cultara aad Spaaiah iaatmetiOB* 

U. Projaet ataff vUl aaka horn vlaltatloaa to atudmta aarollad 
ia tha profraa* 

12* Salactad ataff aaatiata vlll fecua on infonation ratarding 
tha blXiatual/bieultural atudaata. 

13« Fra- aad in-aarviea aaaaioaa will ba hald for projaet 
paraooaal. 

U. Staff paraonnal vlll davalop eurrleulufli aatarlala for 

kiadargartaa aad firat grada duriag tha 1974-75 achool yaar. 

15. Staff paraoaaal vlll davalop aupplaaaatary aatarlala la 
both togliah aad Spaaiah. 

16. Staff paraonnal vlll davalop a liat of coaaualtT raaourca 
paopla. 



Othtr Stgff Obiactivaa - Bilingual Edueatlon Program Proposal* 
Diatrlet 60. 

X* All alaaaatary ataff aaabara vlll baeoaa avara of tha aaad 
for billagual adueatlou prograaa. 

2. All alaaaatary ataff vlll iaeraaaa tbair undarctanding of 
tha bilingual adueational prograa. 

). fteita OB Kaxican-Aaarican oultura vlll ba taught aa a part 
of tha aoelal atudiaa prograa in all alaaantary claaaaa. 

A. tagttlar daaarooa taaehcra vlll vlait tha bilingual prograa 
on a ralaaaad-tiaa baaia. 

5. Staff vlll bo tneouragad to aaeura collaga graduate eradlt 
in couraaa ralatad to Spanish culture and Spanlah Inat ruction. 
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6. S«lccettd »tACf tttcetingB will facua on Infornuition regarding 
tht blllngual/blcuitural atudenCs. 

Dlecustlon 

Th« training vorkahopa have included aevaral aeaaloni on taaa ttach-* 
lnt» dividing reaponaibility, and involving the teacher aide. 

Sice vialta by project director* Inatltute ataCC and othera ahov 
that both Spanlah and Engllah are uaed regularly in the project clatf- 
rooaa and that roon dlaplaya In Spanlah and Engllah and appropriate to 
Mexican AMerlcan and Anglo culturee have been Mde in all elaaarooBa. 

Staff developnent actlvltlea, In addition to workahopa deacribed 
above* include a one-day teacher aide workahop in October* a diet rice- 
aponeored Mexican dance cXaaa in October and a dance claaa beginring 
in January at the Pueblo Arta Center. Plana are being made for a 
Spanlah converaation and graapar claaa. 

Vialta to the hooea of pupils in the program have been nade by 
project teachera and aidea. Reporta of theae vialta are being aubaitted 
in January to the project director. 

Teacher-aade aaterialci vera displayed at the Noveaber workahop and 
aelected teachera heve attended vorkahopa In Colorado and in Tucaon* 
Arizona. Teachera have requeated nore aaterlala'tnaking sessions. 

Monthly staff aeetinga and aetaoa provide ataff with Inforaation 
rbout the bllingual/blcultural prograa and lapleseucatlon strategies* 

ExchMge vialta have been arranged for teachers or aidea to viait 
other achoola In the progran to obaerve atrateglea and exchange Ideaa. 
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Dissemination Objectives - Bilingual Education Program Proposal, 
District 60. 

1. Monthly iwetlngs of advising board aembers will be 
optn to the public* 

2. Regular small group meetings (four or less) will be 
held to encourage parent participation. 

3. Speakers will speak to coraounity groups regarding the 
bilingual program. 

4. Regular naws releases will be made in regard to infor- 
mation about the bilingual program. 

5. k sound/slide presentation will be developed regarding 
the program. 

6. Visitations from other districts will be encouraged. 

7. Close liaison with the Colorado Department of Education 
and tha United States Office of Education will be main- 
tained. 

8. Final program assessments will be distributed or made 
available to the USOE, CDE» Community Organizations, 
Board of Education, and schools — both these involved 
in the project and other schools in the district. 

9. Close liaison will also be maintained with other bilin- 
gual programs in the state and region. 



Discussion 

Conunications within various groups are described above under 
Process Objectives. In addition, a booster organization of community 
members has been formed by interested persons who want to support the 
bilingual education program and disseminate infomatlon about it. A 
coBttittee of teachers is also developing an information booklet describ- 
ing the program. 
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Non-project principals and teachers attended the preservlce tiork- 
■hop In August, and principals laet with the project director to plan 
for bilingual education in their icbools. 

Community Objectives - Bilingual Education Program Proposal, 
District 60. 

1. The conomnity will participate in the billngual/bicultural 
program. 

2. Parents will increase their participation in tha school 
program. 

3. The cooDunity will become more aware of the bilingual 
program. 

4. Monthly meetings of advising board members will be open 
to the public. 

5. Regular small group meetings (four or less) will be held 
to encourage parent participation. 

6. Speakers will speak to community groups regarding the 
bilingual program. 

7. Regular news releases will be made In regard to Infor-- 
mat ion about the bilingual program. 

Discussion 

Parents have been working In each classroom on a volunteer basis 
and each team has made visits to the home. The project director has 
visited communj^ty centers au eight community representatives spoke on 
a panel in the August workshop. One of these parents reglsteted for the 
workshop end attended all sessions then and in November. Newspaper 
articles and television and radio segments have provided Infomatlon 
about the program in Pueblo. 
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SuCTinary 

Strong efforts are being nade to accoaplish both product and process 
objectives in each area. The accomplishoents to date are coBiaendable » 
especially in the light of the staffing structure of the program and the 
saall amount of lead time between hiring the project director and the 
initiation of the program in August with the preservice workshop. In 
addition » the district's decision to build the program on oral language 
assessment data necessarily indicated that full developmental direction 
would be held until after the assessment information was available. 

Thosa areas in which little or no progress has been made Include: 
the development of self->concept tests* measurement in self-concept and 
psychomotor skills* development of mat^trials* involvement of non-program 
staff in bilingual education and organization of small group meetings to 
e<*courage parent participation. 

Because most of these areas Involve major developmental work* it is 
unlikely that the project director with her extensive communications and 
management duties* will be able either to accomplish them during the 
project year or to provide direction for teachers to accomplish them 
along with their assigned duties. Further discussion of needs along 
this line is included in the following section. 
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CONCLUSIONS AND RECOMMENDATIONS 

Hit fonat of the Pueblo Billnguel Education Program la aa followa: 
the bilingual progren la currently dealgned aa a five-year program* 
beginning at the kindergarten level in 13 achoola. One grade level will 
be added each year. Staffing involvea an English-apeaking Anglo teacher, 
a Mexican American teacher who la bilingual in Spaniah and Engliah, and 
a bilingual teacher aide in each daasroom. Instruction la provided by 
the two certified teachers, and aides are involved in planning and in 
instructional activities. A bilingual project director and a bilingual 
secretary comprise the administrative staff. 

Instructional Component 

To achool kdministrators, teachers, and many Americans, the role of 
education is to prepare pupila to function in the English-speaking 
society of America. Languages other than the socially accepted regional 
dialects of American English have traditionally enjoyed a relatively 
low status in American society. The native languages spoken by Buropeana 
who came to thia country in search of a better life virtually diaappeared 
as families eagerly learned Engliah and assimilated into the socio- 
economic mainstream of American society. 

The American schools have succeeded well in "Americanizing" those 
groups tfho have been willing to be "Aroericanieed". However, they have 
failed with those groups who have not been willing to assimilate and 
have held to their linguistic and cultural ties ao is the case with the 
Mexican American. : .♦^er, they have often penalized these groups for 
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ChtM tics. Not until the detnands for equality by minority groups began 
to threaten the Anerican aociety did legislative, judicial and educational 
institutions begin to respond to the cultural diversity in Aaerican society. 

The Bilingual Education Act provided for nonspeakera of English 
to receive instruction in their native language* Stmt states have intro- 
duced and adopted similar legislation. Recent court rulings held schools 
in violation of children's civil rights for failure to provide instruction 
in their native language. 

Although many schools are developing bilingual education* the pro- 
grsM for the most part are compensatory in nature and are not an integral 
part of the school design. They ignore the potential that bilingual 
education offers for uniting the various cultural groups of America as 
positive contributors to a dynamic culturally pluralistic society through 
the strengths of their individual languages and cultures. 

A bilingual/bicultural education program vhich will move away from 
the compensatory education model toward a positive recognition of 
cultural pluralism inherent in our society vill work from these basic 
premises: 

«-That instruction in two languages provides first, a greater 
opportunity for academic success when instruction is provided 
in the native language* and second, an opportunity for enrich-* 
ment through second language learning. For the native Spanish 
speaker, second language learning i» essential to his economic 
and social success in an English-speaking country. For the 
native English speaker who lives in the Southwest where Spanish 
ia endemic to that segment of society, and where there exists 
cooaercial exchange and cultural ties with Mexico, Spanish 
instruction provides him the opportunity to: (a) develop 
greater understanding and respect for those who epeak a differ- 
ent language; (b) enjoy a wider cultural and economic advantage 
aa an adult; (c) obtinin, an a student of language, a distinct 
pedagogical Advantage provirlad by utilizing the similarities 
between Spanish and I^nglitih to reinforce learning in each. 
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—That instruction which includes aspects of two cultures can 
provide all of the students with greater self -awareness and 
cultural objectivity, 

—That the basic instructional goals* development of first lan- 
guage* developnent of second language* and cultural awareness 
activities for development of positive self "image* are to 
serve as a vehicle to increase development of academic skills. 

—That instruction in all areas should be based on sequential 
skills development* and pupils should be allowed to proceed at 
an individualised pace. Classroom management by objectives 
would facilitate this goal. 

—That reading and writing skills should not be presented in the 
second language before competencies have been developed in 
listening and speaking skills. 

Development of Objectives 

In order to Implemtnt an instructional program which will carry 
out theae premises for the Pueblo situation with many English dominant 
pupils, and the relatively smaller number of Spanish speaking pupils* 
a comprehensive list of skills needs to be developed which will out- 
line the sequence of language development for the first language and 
for the second language and the relationship of instruction in reading 
and writing skills in the two languages. 

A sample list of objectives is shown on the following page. All 
objectives should be limited to one skill only. A chart for each area 
can be developed with objectives listed across the top of a page, 
SSL 1-1* SSL 1-2* SSL 1-3* etc.* and pupils* names listed in a vertical 
column. As each pupil accomplishes an objective, an "X" in the square 
where his name intersects that objective will indicate achleveaent. 
Activity planning and group assignment will depend upon these records of 
each student's needs for continued instruction in any given skill area. 
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Relationship of First and Second Languages 

Tn order to present a Second Language Developmental Model the 
relationahip between first and second language instruction can be 
structured as follows: 

Native Language Second Language 
First Year BOX 20X 

Second Year 75Z 25Z 

Third Year 65X ZSX 

Fourth Year 60Z AOX 

Fifth Year SOX SOX 

By following this nodel, instruction in the second language can 
begin with listening and speaking skills, then proceed through resding 
and writing skills in the second language, to presentation of 50 per- 
cent of all areas of instruction in the second language. Thus, second 
language teaching will include verbalisation, literacy, and conceptual- 
isation. Figure 1 illustrates the time percentages. 

Flanning of instruction to develop the skills and objectives 
identified in the native language and second language should follow 
the percentage of time listed above. A sample schedule for the first 
year st kindergarten level would be as follows: 
Kindergarten 9:00 - 11:30 or 12:30 - 3:00 

9:00 - 9:35 Group Activity: attendance, songs. Alternate Languages. 

discussion, story, etc. 

9:35 - 9:55 Learning Center activities in small Rotate throughout 
groups: Native Language, Second the week. Indivi* 

Language, Art, Math, Psychomotor dualised activities 

Activities, etc. according to lan- 

guage dominance. 
Native Language 
Activities should 
be 4 times as fre- 
quent as Second Lan- 
guage Activities. 
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FIGURE 1. 

Second Language Developmental Model 
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Perc-ntaae of Tinie f'or Activities in Sach Language. 
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Klnd«rtTtfcn (continued) 



9t55 - 10:55 



10:15 - 10:35 
10:35 - 10:55 
10:55 - 11:15 
11:15 - 11:30 



Znd Uftrnlng Cenctr activity £roB: 
Mativ* Language* Second Language » 
Art, Math, Psychoaotor Actlvltlea, 
etc. 

Snack 

Receii 

3rd Learning Center Activity. 
Diaaiaaal Activitiea. 



Rotation aa indi- 
cated for let 
Learning Center. 



Alternate Languagea. 



Comnunity Component 

At thia tlaa there are a variety of activitiea underway to provide 
Information about the bilingual education program to the coonunity. In 
addition, parenta visit the achoola and vork in the claaaroosa at tin* 
permita. 

It ia our recoaaendation that a aechaniaa be aec up to encourage 
and utilise coaaunity input into the prograa planning. Miile the district 
Advisory Council indudea repreaentativea froa the Mexican Aaerican 
eoMunity at large, a need exiata for representation froa the achool 
conjnttiea being aerved directly by the prograa. Because the program 
iacludea auch a relatively large nuober of schoola (13) » it would be 
difficult to have adequate repreaentation of the varioua conaunitiea 
which theae achoola aervc on an Adviaory Council. A possible solution 
would be to est up a ayatea of regional coaaunity councils, each of 
which would include aeveral achoola, to review needa and nake reconaen- 
dationa to a policy council. Ly uaing a seriea of levela of adviaory 
eouncila, wider repreaentation could be channeled into a uaable sequence. 
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Coordination Component 

rtm PuAblo blllntuAl prograa is planned la thit It beta 
laitUtcd At on* gr«d« XcvtX only (kindergarten), vlth a grade te l-e 
•dded each year. Thli accoopllahea two poeltlve featuret It tU: 
policy developaant and acquisition of aaterUle can evolve oa t »e^.ier:ul 
baala» and atudanta ar« prevented from being thrown into a cos^Ut*^* m 
fraaework after attending a traditional prograa for several reari. 

baalnatloa of the product objectives, the sice of the program ti* 
BUBber of personnel Involved and the complexities of the operatlcc, 
iBdleatea that product developaent — for exaaple self-coacept sear-.^re- 
■ant devices, and currlculua objectives — cannot be carried sn:: tie 
project director alone. 

Xc la therefore our recoaoendatlon that In preparatloa fcr tx^KHr^ 
lof the prograa Into the second level, additional profesiioaal staff be 
added to (1) develop Instructional objectives for Individualised 
■eat aa Indicated above, (2) develop aaterials sad keep abreast cf 
available aaterlala for purchase, (3) provide for staff develcspaert 
ae«da» (4) develop and ad&lalster oeasuremnt device*, (5) deveif? 
eoHMAlty potential. 
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Staff Needs 



Specific iUff functions which are tvidtnt at this ciae art in 
thett areas: 

i* Kanaecment and Coaaunicaticni * 

Duties: (1) tise budgeting and suparviaion for product 
devalopscnt control, (2) linaar responsibility idaotif ication 
and distribution, (3) cotasun ice t ions vithin the program, 
within the diatrict, with the coasunity, with the local 
■edia, and at state and national levels. 

2. Curriculun Specialist . 

Dutieet (1) identificstion qf specific sequential skills 
for first language developacnt, second language developoent, 
Mth end other acadenic areas, (2) coordination between 
program goals and district-wide curriculua goals, and be- 
tween the sequential grade levels which will be added to 
the bilingual pi\;^raa^, (3) keeping infonaed on the avail- 
ability end appropriateness of cosmercial aaterials, (A) 
developing and distributing saaplea of hoae-SBade iBaterials, 
(5) identifying and planning for staff developsent needs* 

3. Teeting and Meaaureaent Coordination . 

Duties: (1) developing and adainia taring testing which goes 
beyond the district testing prograa* Testing areas listed 
in the program objectives include developaent of self-concept 
aeesuremont aethods, psychoaotor skills aeaaurcaent, and 
follow-up oral language assessaent. 

Coaaunity Coordination . 

Dutiea: (1) eliciting parent and coaaunity participation 
in the prograa, (2) planning parent activities such ae in- 
foraative and needs sssessaent aeetings, aaterials-aaking 



The aajor caphasis should be on identifying in detail the skills which 
sre to be developed and the sequence of instruction. Activities and 
aethods such as those listed in the Kindergarten Curriculua Guide would 
be selected to fit into the sequential fraoework, but the fraaawork 
auat be identified as a first step. Good aodels for this area are 
the Comprehensive Bilingual-Bicidtural Education Models developed 
under ESEA Title VII Project Frontier by South Day Union School District 
in Imperial Beach, California, and by National School District in 
National City, California. 



ERIC 



so 

4. Cowiunlty Coordination (conttnu«dl) » 

•••■ioQB for paretttB or other f«Bily acabcrst (3) vorktng 
eloitly with Curriculum Specialist in providing mattrialB 
•nd activitict for th« cultural avaranaas cooponant vhich 
ucilisa and reflect hone aetivitiea in Pueblo. 

Tba unuaual alee of this prograa ahould be kept in aind ifliaii 

planning staffing within these areaa. For an individual staff peraen 

to apend one half day in each school building* for exaaple dsBonetrat- 

ing Baterials or aeeting vith psrents» vould involve seven working 

deya. However, nonthly staff neetinga cannot possibly provide enough 

Cine for presentetions of all new aequiaitiona* Poasibilitiee should 

ba explored for regional groupinga of achools and for eareful nanage- 

■ent ao that materials and conunity coordination ataff aerve aa guides 

for teachera and aides to carry out actual activities. 
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APPENDIX A 

ENROLLMENT IN BILINGUAL EDUCATION PROGRAM 
PUEBLO, COLORADO 

September 23, 1974 



Kindergarten 



All Day Morning Afternoon 
School Session Session Session Total 



1. 


Bes8«iiBer 


23 


19 


42 


2. 


Bradford 


23 


34 


57 


3. 


Central Grade 


29 


27 


56 


4. 


Eastwood 


27 




27 


5. 


Fountain 65 






65 


6. 


Fulton Heights 




19 


19 


7. 


Hyde Park 


23 


22 


45 


8. 


Irving 


26 


29 


55 


9. 


Lake view 


22 


20 


42 


10. 


Hinnequa 


29 


26 


55 


11. 


Parkview 


38 


30 


68 


12. 


Spann 


48 


27 


75 


13. 


Washington 


20 


17 


37 



Other Grade Levels 



School First Grade Headstart 

Eastwood 27 

Fountain 34 

Fulton Heights 23 

Irving 33 
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RELIABILITY ESTIMATES BASED ON RATINGS OF FOURTEEN 
EVALUATORS OF MEXICAN AMERICAN 
LANGUAGE SAMPLE^ 





Aspect of perfonaance 


Average reliability 
estimate (14 raters) 


u 


Spanish dosalnance (strong-weak) 


•9583 


2. 


SAE* dominance (strong-weak) 


.9313 


3. 


SAE comprehension (good-bad) 


.9506 


4. 


Spanish comprehension (good-bad) 


.9452 


5. 


SAE production (good-bad) 


.9418 


6. 


Spanish production (good-bad) 


.9452 


7, 


Pathologies (yes-no) 


.1921 


8. 


SAE phonology (good-bad) 


.9132 


9. 


Spanish phonology (good-bad) 


.9345 


10. 


SAE intonation (good-bad) 


.7805 


11. 


Spanish intonation (good-bad) 


.8961 


12, 


SAE inflection (good-bad) 


•9497 


13. 


SAE syntax (good-bad) 


.9419 


14. 


Spanish syntax (good-bad) 


•9518 


15. 


Predict reading achievement (yes-no) 


0* 



*SAE — Standard American English 



Flatalic to^ Diana S. ami Frederick Williams. Repetition as an Oral 
jt:'ili?i^^ay-A '■jgj'A^^'^'^_T<"chn tque , Center for Couanunication Besearch, 
Hie Intvr.rnity of Xexa.^ at Aubtln, 1971, p. 30. 
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RELIABILITY ESTIMATES BASED ON RATINGS OP FIFTEEN 
EVALUATORS OP BLACK : \NGUAGE SAMPLE^. 



Aspect of performance 



Average reliability 
estimate (15 raters) 



1. 


Black dialect dominance (strong^weak) 


.9356 


2. 


SAE* dominance (strong-weak) 


.9489 


3. 


SAE comprehension (good-bad) 


.8594 


4. 


SAE production (good-bad) 


• 921S 


5. 


Pathologies (yes-no) 


.6898 


6. 


SAE phonology (good-bad) 


.8825 


7. 


SAE intonation (good-bad) 


.5460 


8. 


SAE inflections (good-bad) 


.9226 


9* 


SAE syntax (good-bad) 


.8672 


10. 


Predict reading achievement (yes-no) 


.4709 



•SAE— Standard American English 



^Natalicio and Williams, o£. cit. , p. 
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APf . I>L : c 
OUL UMCQACE ASSESSMENT PROFILE 
iMtltttC* for Cultural PluraliM 
San Diego StaCo Univtrtity, School of Educacion 



Cm» SCHOOL 



LOCATIO N DATE TEACHER. 

1* DgBiBSSSfi* 

2. Coaorahtmiion i 

3* Languago Characttriattea : 
A. Engliah 

1) eonaooanta 



2) VOii«la 



B. Spaciah 

1) coQaooanta 



2) vowala 



4. Craawar : 
A, BBfliah 



Spaalah 



Gaoaral EaMarka t 



J 
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APPENDIX D 

ORLA LANGUAGE ASSESShfENT PROFILES CLASS SimARY FORMS 







































absent 

refused 

# of sen- 
tenses 

dominance 

conpre*" 
henslon 






















































































































































































produc 
tlon 
Spanish 
produc. 

/Is/ S 1 

»ave: ? 
las 
have: 
goes 

to be 

Ir^ pi, 

subject 
>ronouns 

possessive 
pronouns 








































































































































































































































































































































• 






































































possessive 
on 

noun pi, 
reg* 

noun pi. 
Irreg, 

both 
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APPENDIX E 



NUMBER OF PUPILS WITH SPANISH OR ENGLISH 
DOMINANCE OR BILINGUAL PROFICIENCY'^IN 
THE PUEBLO BILINGUAL EDUCATION 
PROGRAM BY SCHOOL. GRADE 
LEVEL AND SEX, 
OCTOBER, 1974 



KINDERGARTEN 







MORNING 


SESSION 


AFTERNOON SESSION 




SCHOOL 


DOHIMANCE 


BOYS 


GIRLS 


BOYS 


GIRLS 


TOTAI 


Besiemer 


English 


12 


8 




z 






Spanish 


0 


1 


0 


1 


9 
* 




Bilingual 


1 


0 


0 


0 


1 


Bradford 


English 


11 


12 


Q 
0 


1 A 


47 




Spanish 


0 


0 


0 


0 


A 
V 




Bilingual 


0 


1 


2 


0 


3 


Central Grade 


English 


13 


13 




in 


47 




Spanish 


0 


0 


0 


0 


0 




Bilingual 


0 


0 


0 


0 


0 


Eastwood 


English 


13 


8 






21 




Spanish 


0 


0 






0 




Blllf.gual 


1 


0 






1 


Fountain 


English 


28 


34 






62 




Spanish 


0 


0 






0 




Bilingual 


0 


0 






0 


Fulton Heights 


English 






8 


9 


17 




Spanish 






1 


0 


1 




Bilingual 






0 


0 


0 


Hyde Park 


English 


17 


6 


12 


8 


43 




Spanish 


1 


0 


0 


0 


1 




Bilingual 


0 


0 


0 


0 


0 


Irving 


English 


12 


10 


11 


13 


46 




Spanish 


1 


0 


I 


1 


3 




Bilingual 


1 


0 


0 


0 


I 


Lakeview 


Enf?H«ih 


H 


8 


9 


10 


38 




Spanish 


0 


0 


0 


0 


0 




Bilingual 


0 


0 


0 


0 


0 



netprmine^ by Gloria and David Oral lanRu.ige Assessment Spanish-English 
Version (Language Artsilnc); analysis proceduies developed by Institute 
for Cultural Pluralism. 
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KINDERGARTEN (CON'T.) 



MORNING SESSION AFTERNOON SESSION 



SCHOOL 


D(»tINANCE 


BOYS 1 


CIRLS 


BOYS 


GIRLS 


TOTAL 


Mlnnequa 


English 


12 


15 


5 


21 


53 




SpanlBh 


0 


0 


0 


0 


0 




Bilingual 


0 


0 


0 


0 


0 


Parkview 


English 


18 


16 


18 


11 


63 




Spanish 


0 


0 


0 


0 


0 




Bilingual 


0 


C 


0 


0 


0 


Spann 


English 


25 


15 


9 


12 


61 




Spanish 


0 


1 


0 


1 


2 




Bilingual 


0 


2 


0 


0 


2 


Washington 


English 


8 


9 


6 


11 


24 




Spanish 


0 


0 


0 


0 


0 




Bilingual 


0 


0 


0 


0 


0 






FIRST 


GRADE 














ALL 


DAY 






SCHOOL 


DOMINANCE 




BOYS 


GIRLS 


TOTAL 


Eastwood 


English 




11 


16 




27 




Spanish 




0 


0 




0 




Bilingual 




0 


1 




1 


Fulton Heights 


English 




10 


12 




22 




Spanish 




0 


1 




1 




Bilingual 




0 


0 




0 
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HEAD 


STAFT 








SCHOOL 




MORNING 


SESSION 


AFTERNOON 


SESSION 




DCHilNANCE 






DUX 3 




TOTAL 


Fountain 


English 


4 


8 


6 


6 


24 




Spanish 


0 


0 


0 


0 


0 




Bilingual 


0 


0 


0 


0 


0 


Irving 


English 


8 


3 


5 


6 


22 




Spanish 


0 


0 


0 


0 


0 




Bilingual 


0 


0 


0 


0 


0 



SCHOOL 



PRESCHOOL 



DOMINANCE 



MORNING SESSION 
MYS GIRLS 



AFTERNOON SESSION 
BOYS GIRLS 



TOTAL 



Fountain 



Irving 



English 


3 


3 


0 


2 


Spanish 


0 


0 


0 


0 


Bilingual 


0 


0 


0 


0 


English 


3 


3 


2 


2 


Spanish 


0 


0 


0 


0 


Bilingual 


0 


0 


0 


0 



8 

0 
0 

10 
0 
0 



APPENDIX F 

PUEBLO BILINGUAL PROGRAM 

WORKSHOP I QUESTIONNAIRE 
AUGUST 1974 

SUMMARY OF RESPONSES 

List the three theoretical aspects of the program you most 
appreciated . 

Fifty-one retpontea referred to topics which were part of the pre- 
aentatlons on culture and cultural relativity. 

References to presentations on language differences and child language 
developnent were made by 19 participants. Other responses referred to 
the participation of cocBBunlty members, visits made to the conoamity, the 
overview of the bilingual prograo, the use of consultants and the workshop 
format. 

List the three practical technique aspects of the proRram you 
most appreciated. 

All small group sessions were mentioned as practical aspects which 
were appreciated, but most frequent references were to sessions on team 
planning, affective strategies for language development, and bilingual 
te«:hing strategies. Other references were to: sessions on Individualised 
instruction and management, the handouts, the film, and the way particl~ 
pants were divided into groups for the sessions. 

List as many training and service needs as you can anticipate 
for the next two months. Do NOT limit this to workshop 

act Iv Lt lea . In clude material needs « planning ; conferences « 

e vMlujt Ion _ etc . 



Responses Indicated interest in a wour&e Ir . »x.vt : ^ ; : 

juid granmr (1S}» and nine oiht^r references tc lan^ua^t :r4«r«ri. 
dlAgnonltt. llilrty responses oientluned materials cr trs;.rit| :r f*€J.i::- 
ing and using t&aterlals* Other responses were: vsys tc .rv:«i^ ;&7«t:f 
and community (9)^ planning and exchange of ideas amcr.g &:n^:1s 11 • 
opportunities to visit other programs (11), evalaatl:^ metN::! I , 1: 
tripSt and more information on program Implementatlcr* 

It should be remembered that the workshop was ^«&lt b«f:re ^uzzL 
started. Slnc« the bilingual program's goals s^d ttit teaft tt£.:.t.;^| f:r* 
mat were new to many of the staff, their ideas about t^eir litrtif m^} t:: 
have been as specif z as they will be later. 

4. Any further conanent you ^ish to provide, 

CoGBients incluoed remarks on a good workshop, ^r^z :r:e::::r^f :: 
the workshop — it was not structured tncugh^ some s;t^i.tri: f;:*t :r 

Spanish, comomnlty representatives fccussed or. one commur.itv rtl^, C$.:- 

there were requests for explanation of :he rcle cf tfcfa.r.tri L;i6 5. ::: 

regular work sessions for program staff, snc fcr xacre ztt\z.i:^$ 
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BILINGUAL/ BICULTURAL WORKSHOP II 
Pueblo, Colorado 

Schedule 



Tuesday . Novcnbrr 19 

8:00- 8:3C REGISTRATION 

8:30- 9:30 Welcomes and Organization 

9:3^ 9:45 Break 

9:«V5-10:^5 "Contrastive Analysis and Oral 

Languflge Assessr.ent" 

Institute for Cultural Pluralisn Staff 
10:45-11:00 Break 

11:00-12:00 "Oral Language Assessnent Results" 

Institute for Cultural Pluralism Staff 

12:00- 1:30 LUNCH 

1:30- 2 SO "Self Awareness and Hucian Relations" 

Dr. Norman Chambers 

2:50- 3:00 Break 

3:00- 4:20 "Dynamics of Trust" 

Dr. Norman Chambers 
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8:00- 8:30 REGISTRATION 

8:30-10:20 "Team Teaching: Creative Communlcaclons 

Dr. Norman Chambers 

10:20-10:30 Break 

EDUCATION FOR LEADERSHIP: 
NEW ROLES FOR THE BILINGUAL CHILD 

Dolores Lawler 



10: 30-12:00 PART I: Introduction to Small Group 

Processes (SGP) for Bilingual 
Education 



tt 



PART II: Introduction to Multimedia 

Materials In the SGP Inservlce 
Training Package 



12:00- 1:00 LUNCH 



1:00- 2:30 PART III: Experiencing the Basic Com- 

ponents and Advantages of the 
SGP Model 

2:30- 2:45 Break 

2:45- 4:15 PART IV: Observation and Practice In 

Individually Tailored Imple- 
mentation of the SGP Model 



(it) 
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Thursday, November 21 



8:00- 8:30 
8:30-10:00 

10:00-10:15 
10:15-11:A5 



REGISTRATION 

••Local Dialects of Spanish" 

Bill Miera 

Break 

••Team Teaching Techniques" 
Eva Baca and Mary Ann Roldan 



11:45- 1:00 



LUNCH 



1:00- 2:30 



GROUP A; 



2:30- 2:45 
2:45- 4:15 



GROUP B: 

Break 
GROUP A: 

GROUP B: 



Using Music in Bilingual 
Instruction 

RaD)6n Moroyoqul Sdncbez 

Developing Materials Based on 
Oral Language Assessment 

Josfi C6rdova 



Developing Materials Based on 
Oral Language Assessment 

Jos6 C6rdova 

Using Music in Bilingual 
Instruction 

Ram6n Moroyoqui Sfinchez 
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Friday. November 22 



8:00- 8:30 REGISTRATION 

8:30-10:00 GROUP A: Spanish as a Second Language 

Josd C6rdova 

GROUP B: Teacher Made Materials 
Rosalie Martinez 

10:00-10:15 Break 

10:15-11:45 GROUP A: Teacher Made Materials 

Rosalie Martinez 

GROUP B: Spanish as a Second Language 
Jos^ Cdrdova 

11:45-12:45 LUNCH 

12:45- 2:15 GROUP A: Teaching Language with Rhythm 

Maria Romero 

GROUP B: Teaching Grammar In Spanish as 
a Second Language 



Dan Martinez 



2:15- 2:30 Break 



2:30- 4:00 GROUP A: Teaching Grammar In Spanish 

as a Second Language 

Dan Martin<;z 

GROUP B: Teaching Language with Rhythm 
Maria Romero 

4:00- 4:30 Wrap-up and Evaluation 
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APPENDIX H 

EVALUATION COMMENTS ON INDIVlDUAt PRESENTATIONS 
BY WORKSHOP PARTICIPANTS 
WORKSHOP 11 » PUEBLO, COLORADO, DISTRICT 60 



THE PRESENTATION OF THE OR AL LANGUAGE ASSESSMENT DATA 
Bilingual TeacherM 

This will support our observations. 
Will help for grouping. 

We should have had time to discuss our group results with team members 
and one of San niego staff members. 
It should have been here much sooner. 

The information was a reinforcement of what I already knew; but I'm also 
aware lots of work went into it 

By what means of assessment will we be able to know if we are teaching 
the right things? 

The work was well done. And a lot of time was spent on this staff's job. 
Well done, thank you. 

I felt I already knew what the results were going to be. Will need to 
study further. 

Susan's presentation was helpful so that we could assess our children. 
No comment: 1. 

Mono lingual Teachers 

It confirmed my opinion of the children in my class. 
Need to spend time studying data: at first glance the data seems to 
coincide with our own evaluation. 

Very well prepared. It is useful to determine what will be taught. 
I feel the test was g<ven too early for some of our kids; we got no or 
inadequate test data on some. Were the test to be given now it would 
tell us much more. 
Su^an gives a good presentation. 

We needed more time to go through these sheets as a team due to the fact 
our time is limited at school. 
No comment: 6. 

Teacher Aides 

It will be very helpful to us as far as teaching on a one-to-one basis or 
teaching also as a group. They will certainly help us to see where we should 
begin as far as teaching in bilingual education. 
I liked it very much. It was very helpful. 
Hope we meet again. 
So comment: 12 
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Miacel laneous 

I found the assesraent data interesting and helpful in the sense that 
with this information 1 would know where to go or at least get my feet 
un the ground in applying or planning curriculum* etc* 
Ue need more data! 
Great! 

No Comment: 6* 



THE PRESENTATIONS BY DR. NORMAN CItAMBERS (Human Relations and Creative Communication) 
Bilingual Teachera 

He helped ue become aware of many things that are important to bllingualism* 
We have to become aware of each other *s problems » 

I*d like to see him go deeper into communication as well as sensitivity » 
Very interesting! The presentation made you think. Hit others right on 
head! 

I think we need more input in the field of communication # More on how 
to function as a team! 
Great ! 

But our team is functioning very well before his presentation. 

Fantastic. 

No comment: 3. 

Monolingual Teachers 



I don^t think our team has any communication problems « 
He was right on! 

It helped us relax and express our concerns in a manner that would not 
hurt feelings. 

He brought out information we would normally have kept inside* 
Great. 

His presentations were fantastic. This will make me keep a closer look 

at my own behavior in working with my team and pupils* 

Too much!!!!! Excellent — made workshop worthwhile* 

I feel I gained the most by this presentation* 

Best * 

No comment: 4. 
Teacher Aides 

He was excellent. 

I think I*ve accomplished and understood more with him when it came to 
team work than any other person in workshop* 
Please include him on next workshop* 

A very interesting person » I could have listened to him all day* He 
knows what he can do and how to do it* Is veryi very sharp* 
He was very good in shoving you how to trust and communicate with people* 
The listening concept is very important* 
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Teat hi* r j\i djesij i^^J^^ipii^\4 

He was great and helped us to see ourselves as we really are. 

Dr. Chambers was good; had humor in his workshop. And we need to be 

able to laugh sometimes. 

Mr. Chambers helped me, and I feel safe to say everyone else* How truly 
important it is to know yourself and reaUy, really know your children. 
He did a good job. 
No comment I 6. 

Would like to have him in future workshops • 

Mr. Chambers* information and techniques were indeed a refresher course 
in Ci^mmunication with co-workers and everyday conanunication with people. 
Bring him back. 

I noticed his methods put the entire group at ease and I can foresee an 
entire classroom very relaxed and ready to learn. It also taught me 
lessons in teamwork. 
No comment: 6. 

THE PRKSENTATIONS BY DOLORES LAWLER (Small Group Processes Model and Multi- 
media Materials) 

Bilingual Teachers 

Responsibility of teaching and being guides it* very important. More teachers 
should use it. 

I like her ideas because we have a lot of them in our classroom. 
The discussions were very good for becoming aware of other schools 
problems and cjuite helpful in knowing that you are doing things similar 
to others. 

As soon as it is feasible, I hope to try some of the ideas. 

The presentations were great and our tasks made us see how effectively or 

ineffectively our team was working. 

Our team didn*t have the problems that required her help. But she was 
good for teams that had problems working together. 
No comment: A. 

Monol ingual T eachen^ 

Reinforced previous feelings about the importance of small group instruction. 
It's good, if the machines were available to us. 

It is nice to know these things are available but are they available in 
the district, and how do you get them? 

Not readily useful in kindergarten but would apply to grade one on. 
No problems as such for our team. 

I think we have some ideas to hlep our team begin to function. 

We needed to explore more of her ideas in depth. More time to see the 

centers in action. 

Ni> comment : 5. 
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Tgacher A ides 
Very good. 

Enjoyed her very ouch.' 

Team teaching is very important. You mus t work as a team in order to 

make the Bilingual Program a success. 

Dolores was delightful. We should have her again. 

A very beautiful person, and she knows what she Is talking about. 

She was very, very good at showing just how important audio-visual 

machines are as an asset to any learning situation. 

No coaaent: 10. 

M isc e 1 1 aneous 

I would like to implement videotapes in my teaching but I don't know 
whether they will be available to me. Also Dolores used much tact and 
diplomacy in dealing with feelings, emotions and opinions on bilingual 
education. She exhibits much finesse and knowledge in the bilingual 
education area and of course education as a whole. Would like to hRve 
her back. 

She definitely touched upon issues that those who are still unaccepting 

of the program had to hear. 

OK. 

Very good! 

I particularly liked the television with language tapes, and it showed 
me methods for team teaching. 
No cooaaent: 5. 



THE PRESENTATION BY BILL MIERA (Local Dialects of Spanish) 
Bilingual Teachers 

Presentation was very helpful in explaining reasons for dialects. I 
would like to have further etxplanation and class on this topic. Every 
teacher needs further classes on the "whys" of our culture. Interruptions 
were meaningless. This type of awareness is necessary so that we the 
teachers know wiiat we are, where we are going, etc. 
I thought Bill was not relevant for me . 

Many of the things he talked about had already been talked about. 

I agree very strongly with him. Every word is rightl We need more on 

background of culture, psychology, etc. 

Was impolitely interrupted. Good research! 

I could use this background information when applicable. 

No comment: A. 

Monolingual Teachers 

Since I'm ^ot bilingual, I cannot apply too much directly to my teaching. 

We need to know both/all sides of the language — because we don't work 
with only one kind of a child! 
Good research into field. 
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Monol Ingua I Teachers » con t inued 

It was helpful in getting a better understanding for myself rather than 
something I could use in the classroom. 

I don't think his presentation had enough application to make it worth 
the time he spent. 
Ko consnent: 8* 

Teacher Aid es 

He was very good as far as helping me to understand that everyone is 

correct; no one is wrong. Think positive^ not negative* 

Bill gave a good presentation. Being bilingual 1 knew moat of the slang- 

words that he used. (I like new things). 

Turned mc off when he started smoking during presentation. 

His talk could be helpful in helping us to know the different words and 

ways to teach the children. 

No comment: 12. 

Miscellaneous 

I will take a child with his own language; will not correct. 

The barrio language is certainly the key to communication with not only 

the student but the parents as well. 

He needs to become more involved » less lecture. 

Except the rudeness of interruptions* 

No comment: S. 



THE PRESENTATION BY RAMON SANCHEZ (CHUNKY) (Using Music in Bilingual Instruction) 
Bilingual Teacher s 

Right on! Need more of this. 

Very helpful. When can Chunky come to each classroom? 

Great — is an asset to bilingualism. Wish he could be here with us all 

the time* 

We need easy songs very much! 
Will use hi J songs I 

Great! The songs will prove very useful. 

More songs to tape so we could have the rhythm. 

No comment: 3. 

Monolingual Teachers 

We need more of this. An opportunity to have him in our buildings.* 
Will enter into my teaching if I get a copy of the tape. 
Having the ^ords to the songs is greats but when we don^t have the music 
it is useless. I realize it is time consuming^ but it is necessary in 
order to be helpful and not just entertaining. 
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Monolingaal Teachers^ continued 



He has a beautiful chatm that makes him and his music Xovedl 
I do not teach the music — again enters in here. 
Very good — very enjoyable! 

We need more songs. Cood presentation for taping. 
No comment: 6. 



Teacher Aides 



Ramon (Chunky) is just great . 

Hope to have him in our classroom. Has a special personality. 
Expressing your feelings as he stated really adds to music. 
He was very- very good. 
Just sings good. 
Excellent person!! 

Very good» easy to understand and comfortable to have around. 
He is excellent also* 
He sings beautlfullyl 

He could be in the classroom for many hours and he could keep the 
children's minds occupied and wanting for more. 
No comment: 6. 



Miscellaneous 



Please come back 8oon» Chunky. Handsome - strong - kind to others and fun< 
Eastwood will always welcome him to our family. 
Great person. 

Music breaks down barriers as well as being educative and cultural. 
Will use songs with records. 
Bring back. 

Super I Let'a have him back. 
No comment: 4. 



THE PRESENTATIONS BY JOSfi cORDOVA (Developing Oral Language Materials and 
Spanish is a Second Language) 

Bilingual Teachers 

Thank you» Jose. 

Jose is a very good consultant. He motivates participants. 

Cave me self-confidence. 

I will take hold of some of his techniques. 

Enjoyable and when we receive the lesson plans that each group put together 
we should have some very Interesting material to use. 
1 like his technique In teaching songs to children. 
No comment : 4 • 
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Interesting to s» how he teaches music — good songs. 
» Cave Bome si-nple tools tu use with the groups. 

As a monolingual teacher, I picked up some helpful suggestions as to 
linguistics > but I feel I could have spent the time learning simple 
conversatioii which would have been more helpful to me. 
We need miany many more Jose Cordovas I He was very good! 
No comment: 9. 

Teacher Aides 

His ability to present his ideas was very outstanding. 

I like Jose; he is very good and has some very good ideas. 

Enjoyed his methods and very helpful. 

I learned a lot from him and also his ability to speak freely is great. 
Very helpful for self. 

He was at ease at all times and made you want to be in his class. He 
can make something difficult look easy and want to learn. 
No comment: 9. 

Misce llan eous 

He is fun to work with* 

The catchy tunes will certainly be a hit with the youngsters and ^ill 
facilitate their learning. 

I'll use some of his songs but not the vowels because the children I 
work with are too young. I will try to check on the ch and have children 
repeat words starting with ch because it will help them. 
Teachers need more education con vocales espanoles . 
No comment: 



THE PRESENTATION BY ROSALIE MARTINEZ (Teacher Made Materials) 
B i 1 ingua 1 Teache r s 

Would like to have her come back and share her materials with us when more 
time can be provided. 

Needed more kindergarten related material. Time to look at materials and 
ask questions about materials. Also time to make materials • 
It would have been better if we would have been able to make the materials, 
not just look at them* 

More handouts should be made for everyone. 

We need time to develop our own games. So ©any of hers were for 1st grade. 
We need simple things I 

Would like to have a workshop where/when we could make some of these materials I 
Very good materials. We need more time to copy and reproduce these ideas. 
Her handouts and audip-visual aids that we saw were excellent. I got some 
very good ideas from them. 

Wished we could have had more time to copy materials. 
No comment: I. 
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Monolingual Teachers 

We need tisie to sake the fantastic materials. 
Great ideas for useful materials. 
. I feel we need much more of this type of thing - gl»,o if possible the 
chance to make some materials during the workshop. 

* right^awly' """^ ^"'^ Bonething to start on 

* things'? "^^^ ^^'^^ ^ ««»i»ilate the ideas; or make similar 

. We^need more ideas. Want to see how other teachers are doing it. More, more. 

* these^dels! """^ '^^"'^^^S^"'^" "eas. We needed more time to utilize 
Nc comment: 6. 

Teacher Aides 

. I will probably use some of her materials. Very good. 
Many, many new and great ideas. 

* h::pV'ui t\r:i:i7roiT '^^^ ^ ^^^^^^ ^^^^ ^^^^ ^« 

* IS'Sear Jni^'see! information was what we wanted 

. She did show us a lot of things to do with the children of interest. 
Her ideas were great. 

* Has beautiful voice. 

. The materials were great. I wish I could have had a day to spend and make 
some of her presentation's materials. 
No comment: 8. 

Miscellaneous 

. We need more workshops in Practical Plannin R - making projects 
. Provided me with her ideas tor classroom materials P^^^^'^' 
Sure wish we could have got her handouts. 

■ ^"JLm^^saJ.'"' """" """"f " they 

Good! 

No comsent: 4. 

THE PRESENTATION BY DAN MARTXNEZ (Spanish as a Second Unguage) 
Bilingual Teachers 

. Goad understanding of our problems. He did not drill upon the problem but 
made us aware of facts. Very helpful. out 
. Somewhat^helpful — more confusing than helpful. 

' u't^JllZl ^"'^'•*^«^^"8- ^^dout. (songs) would be of great help 

7t> 



Usut part K^v^ng Spanish wurds for this area. 



Monolingual Teacher g 

Will use in working with my team and learning more Spanish* 

The manolingual teacher was not helped. We need basicsi in the language 

instead of theory. 

t can really appreciate his willingness to be helpful to us. We need to 
know the (correct? Standard?) or the formal Spanish language and naturally 
the different regional langauges. 

Since I don't speak Spanish, it will be helpful in learning Spanish myself. 
With everything 1 heard in this workshop » it has helped to understand the 
language . 

Would be more appropriate and applicable for the bilingual teacher — I 
really didn't follow that much of it. 

Most valuable was the section where he gave us additional vocabulary words 

for this area. 

If I knew more Spanish. 

Made me feci comfortable with the language. 
No comment: 3. 

Teacher Aides 

Now this uan is a very good teacher. Good luck* 

He did give specific directions as far as how to spell; how to pronounce. 
He did drill which was helpful to me. 

Accents and information passed to us will be beneficial. 
Knew quite a bit about what he had to say. 

Mr. Martinez is very intercsiing to listen to; I wish the time could have 
been much longer in session. 
Good . 

No comment: 10. 
Miscellaneous 

I use most of the words he uses. 

1 feel it necessary to know the grammar of any language to be able to teach 
OK. 

No comment: 7, 



THE PRESENTATION BY MAP-tA ROMERO (Teaching Lnaguage with Rhythm) 
Bilingual Teacherg 

Would like to have her visit classrooms. 

The material presented was greats but could be useful too in written form. 
A good resource person I 

The pref?entation was great. If we had received a handout with information, 
songs, et:. I think it would have been more helpful. 

She gave a good overall view of percussion instruments. Gave good ideas of 
how to use instrum^^nts of various kinds to children. 



Bilininul Teachers > continued 



No cujanent; 5. 

Monolinjt^ual Teacherti 

Made worluihop %rorthvhile. Terrific* This xt ythzt nt^^i m:re :f — 
concentration on music activities geared to: chilrrtii'i tiMi^f, 

(2) teacher a* needs. Perhaps a vorkshop?? 
Good resource person. 
Very enjoyable J 

It would be nice to have her visit the schools £cr treieiu^rinu . 
Since our ousic teacher takes charge of the saus:ir, : vrr't ^f i^tlt 
her ideas. I would like to have her visit our st^^^^*. 
Very delightful person. 

Good songs and examples of rhytho instruments. 

Excellent. She creates an active interest in the varir*;^ w^i^^UlL i:iitri- 
oents. She seems Co understand children. 
No coosent: 5. 

Teacher Aides 

She's very good. 

I like Maria. She is a very happy person. And if yo-^ are i ^t7j r^rscc 

you can make everybody happy. (She's good) (She shc^uli v;.E;t izzccli . 

Her music could very well be utilized with small ch*Icrer t-!i*e iz^zr^^ 
ments were simple enough to want to let the c^il£re^ try irtea. 
No comment: 11. 

Miscellaneous 

Enjoyed it very much. 
Fantastic. 

Would have liked for her to stick to Mexicari anc fparis^r. t-^.z-^rt i^i nx^ii. 

A music specialist would certainly benefit by vf.it she ^^rv^tc . .*J.s: i: 

was a good lesson in culture aultilingually , 

Need more. 

No coameiit: A. 

WRITE DOWN ANY FURTHER COMMENTS YOU WISH TC MAKE. EIT EE r.lX 71 '^IZTl A^l 
COMMENTS YOU HAVE FOR THE CONTENT OR PROCESSES OF TaE KEXT '^yaShl: . 

Bilingual Teachers 

Need more material-making and evaluation sessions* 
. I would like to thank all the wonderful people frost San I'^^^t itxit "JtLiTersiry 
for their warm and most comfortable presentations. This i$. iJU.: rery tr^e 
about all other resource people. I will feel mere confrrttile >r^t- 
teaching after this workshop. My special tharii^ t: Kin irl.r4r 

for a successful workshop. 
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Too many of the same workshops; they overlapped. Music to music; overlapping 
on lanRuane. Just need ^ne. Need t ic:e to make mater ialh, Dr*tw resources 
truffi our own project. Teachers strong in music ♦ ci;ntf:r area^» f.e.ir.;r.^» 
Knal»» objectives. On music Rive words ajid music . 

tVerlapping in informat ion. More should be done ;n actually making materials. 
Repeat of first workshop. Knjoyed Dr» Chambers and music presentation. 
Maybe next time ve can have someone who can teach us some danct*, Alsc manv 
of our own teachers can offer expertise such as in music, etc. Consultant 
money could then ^o to teachers to visit other areas or more material^. 
lOue buenol It was Kteat • 1-oved it. Thank you — 1 feel better. 
I would like ti> see more practical aspects. Fc^r instance, time ^free time) 
for us to make games > dev*:iop lessv^ns» etc. as a team such as Jvse 
Cordova had us do* 

Four days at a time is an awful Ions time to be away from our children. 
Our school should have qualified for another substitute. A two-day workshop 
is probably a better idea. We need more time to gather ideas from each 
and reproduce materials. 

(1^ Help in learning simple dances and music to go with it. {Z^ Further 

development of material. (3) More time to develop material. 

Had more time to see and copy materials to use in program. More songs not 

written so we could have tune. 

No comment: 1. 

.Hono 1 in^ua 1 Teach e r • 

Time for practical application of ideas presented • 

Time to make some of the displays we were shown. More demonstrations on 
music and art we can use at our kindergarten level. 

.^lore time to make materials. Diwide workshop into two separate times. Two 
days of one week and two days of another. Even Friday, Saturc^ay - Monday, 
Tuesday would be O.K. 

More music and classroom ideas. More ideas for culture and using it at 
kindergarten level. Remember, lots of cur kids are English speaking and 
some of these traditions and customs have been forgotten or ignored. 
I think I 1/2 hour lunch breaks are a waste of time. Teachers are on a 
productive time schedule that ends at 3:00 * we're downhill the rest of the 
way I Let's "brown bag*' it next time and quit an hour earlier. I think 
4 days is too long to be out of the classroom — I'd prefer 3 days and 
a Saturday session. 

I liked the materials sessions. We have had a 1st of theory, etc. The 

sessions the last 2 days were the most helpful in practical terms. 

1 feel that if this had been done before the program started I would have 

felt more secure and had more time to work on developing a worthwhile 

program. 

Mary Ann you were fantastic. We are so lucky to have a director like you. 
I really appreciate the work you have put into the program this year. I'm 
sure it will move up because of ^ul All I can say is t hanks ! 
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Mono I in^ ua 1 Tc ache r s > con t Inujcd 

Help in the language for monolingual teachers. 

More seeeiona of: (1 ) Dr. Chanbera» (2) Rosalie Martinet (a tiiae to 
spend on the making and preparation of different teaching aids), (3) Marfa 
Romero. Maybe a workshop to benefit (1) child, (2) teacher. More 
1&US i c a 1 in vo 1 vemen t . 

More mater ial-*making time* Too much repetition at times. Music section 
present words and music and also a little slower approach when introducing 
a song. 

No consnent: 2. 
Teacher Aides 

Chunky, Dr. Chambers, Cordova, Mrs. MartCnes were all very much what I 
like to see and hear. 

We wish the San Diego Staff would make arrangements to visit schools they 
haven't » 

I hope we will continue having some of the very same in the near future. 
I have learned so much more than the first workshop! 

I feel this whole workshop was very worthwhile and helpful. If tie next 
workshop could be divided so that not too many school days will be 
interrupted. Perhaps even a Saturday. I*m sure this would please our 
principals much more. 

Bring Chunky and Dolores back. I would like to see more people with talent. 

A lot of this workshop was very boring. 

I gained much knowledge from this workshop. 

It gives us an opportunity to get better acquainted with the teachers and 
aides and exchange our ideas. How to communicate with others. And I did 

benefit from this workshop a lot. 

The workshop for me was helpful in the knowledge that there are many ways to 
teach and have the children learn. Making it fun and yet who is the one who 
benefits the children. Having a day to make materials for our own use. 
To introduce the speakers; some of them we don't know. 
No comment: 7. 

Mis^cellaneous 

The workshops just get better and better. Thank you for this very special 
privilege. 

Bring act ive people, not lecturers, not talkers. 

More local people ^ probably ccHwaunity — We need people who know local problems I 
Very good! 

I feel that feelings and attitudes were explored and I can see where certain 
things stated will definitely make certain people start thinking a little 
about accepting and committing themselves to the program. More convincing 
or self-acceptance has to be done for some people — they are slowly getting 
the message that bilingual programs are here to stay as it should be. If 
some people can^t handle the situation they should get out of the program and 
find greener pastures. 

• These people .ire ju^t beautiful! We would like to have them back agiin. 

• No comment: 

BU 
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